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Abstract 
Title: ―The Effect of using Computer Mediated Communication Theory in 

Developing Oral Proficiency of EFL Secondary School Students‖ 

Author: Mina Ibrahim Sadek Moussa. 

Supervisors: 

Dr. Magdy Mahdy Ali, Prof. of Curriculum and Instruction (TEFL), 

Faculty of Education, Ain Shams University  

Dr. Nabil Gad Azmy, prof. of EducationalTechnology. Faculty of 

Education, Helwan University. 

Source: 

Ain Shams University, Faculty of Education, CurriculumandInstruction 

Department. 

Year: 2018 

Abstract: 

The present study investigated the effect of using computer mediated 

communication theory on developing English oral proficiency for first 

secondary school students. Participants of the study were eighteen (N=18) of 

the 1
st
 year secondary school students at Elmaragha old secondary school in 

Elmaragha educational administration, Sohag Governorate, Egypt.  

Participants were supposed to use sophisticated mobiles and have internet on 

their cell phones and at home. Instruments of the study included a pre-post 

test in English oral proficiency, an oral proficiency rubric, activities based on 

Computer Mediated Communication theory, satisfaction questionnaire for the 

students, and the reflection log for the students. Results of the present study 

indicated that the oral proficiency of the first secondary school students was 

developed. There were statistically significant differences between the two 

mean scores of the pre and post oral proficiency test of the participants in 

favor of their posttest mean scores.  

Key Words: Computer Mediated Communication (CMC) – Oral 

Proficiency. 
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Chapter one  

Background and problem 
 

1.1. Introduction 

In the 21
st
 century, the world is rapidly changing in the information 

technology; global communication through new technology like computers 

has been increased. There is also a great change in the Egyptian society that 

requires developing the whole educational system because achieving the 

progress of any nation should be through its educational institutions. In 

addition, students in our schools today are living and learning in the midst of 

a knowledge explosion which has never been experienced before. 

 Since last century, English has been regarded as an international 

language; it is obvious that in many parts of the world, English is regarded as 

a language of power, success, and prestige (Graddol, 2006).  

Language is considered a means of thinking and transferring culture 

from one generation and one nation to another. It is also a means of 

communication among mankind. Hence, countries give great interest to teach 

language other than the native language to their citizens. We also live in the 

age of technology and information where facts change rapidly; this requires 

giving more care for learning foreign languages especially the English 

language which is considered an international language for communication 

among people (Ahmed, 2007). Language is one of the most important tools 

for global development. It is an essential tool for communicating thoughts and 

ideas. 

As such, English language education is both increasing in importance 

and radically changing in character, resulting in a corresponding shift towards 

compulsory English Education internationally (Nunan, 2003). 

Learning a language is learning how to communicate. English has 

become a language of international communication through its various skills 
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reading, writing, listening, and speaking are significant features of life in the 

twentieth century. These skills are connected to each other by two parameters: 

1- The mode of communication  

- Oral ( listening and speaking) 

- Written (reading and writing ) 

2- The direction of communication 

- Receptive skills (listening and reading ) 

- Productive skills (writing and speaking ) 

Learning these skills to talk to people and understand them to cooperate 

with each other not only, but also to read what they have written and written 

for them. By using any means of communication. Especially listening and 

speaking are oral communication skills that play an important role in human 

communication. The development of the internet from a uni-directional 

environment, a place where an author supplies information for users, to a 

multi-user domain should be of particular interest to language teachers 

because of the potential role it can play in communicative language teaching 

(Senta, 2009). 

The number of English language learners worldwide is steadily 

increasing, partly because of the expansion of Web 2.0 and the resulting 

increase in interaction, social networking and sources of information, which 

are now available online (Jarvis, 2006).The internet has radically altered not 

only the way we communicate with each other, but also the way that research, 

especially in the academic setting, is conducted; people are now able to send 

messages transitional in a matter of seconds and collaborate with colleagues 

that we most likely would have never met in the paper and pencil age. 

The Internet provides users with an opportunity to express aspects of 

their identity that may be difficult to express face-to-face (Bargh, McKenna, 

and Fitzsimons, 2002).Some teachers use traditional based activities to teach 


