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Abstract 

The present study aimed at investigating the effect of using some proposed 

kinesthetic activities on developing EFL oral language performance for the 

primary governmental language students. Participants of the study were 33 

students in primary six from Hassan Abu Bakr governmental language school 

in the academic year 2016 – 2017. The researcher`s instruments included an 

oral language performance checklist, a rating scoring rubric and a pre/post oral 

language performance test. The students received learning their lessons 

contents through using some proposed kinesthetic activities designed by the 

researcher that included sports, gallery walks, action songs, acting, miming 

and take 10 program. Students‘ scores on the pre and posttest were statistically 

analyzed using T- test. The researcher also used a qualitative analysis of the 

students' oral performance. Results of the study revealed the positive effect of 

using kinesthetic activities on developing the students ' oral language 

performance.  
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Chapter One 

 

Background and Problem 

1.1  Introduction 

       English is regarded as one of the most important languages in the 

world. In the last decades, it has played an important role all over the 

world as the common and the main language for technology, economy, 

education, science, and entertainment exchange between nations and 

people. It is well known that the English language has rapidly become a 

powerful tool that opens the doors for learners in terms of global 

communication and business, in addition to improving productivity and 

driving growth where it is used. Furthermore, it has become the most 

powerful and the main language for international communication among 

people with different national, cultural, ethnic, and linguistic backgrounds 

(Crystal, 2003; Hu & McKay, 2012McKay &Bokhorst-Heng, 

2008).Teaching English to youngsters is considered a modern target of 

the studies that hold a major importance from governments and 

researchers.(Abello-Contesse, 2009; Cheatham & Ro, 2010; Ellis, 2008). 

       

      Language performance is one of the most important factors that 

learners need to acquire to be able to use the language which is used in all 

areas of life. It is regarded as the outcome of learning a language and 

achieving mastery or proficiency in using it.  Noam Chomsky used the 

term of language performance to describe "the actual use of language in 

concrete situations''. Linguists have clarified a distinct difference between 

the linguistic competence, a speaker's tacit knowledge of the structure of 
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a language, and the linguistic performance, which is the speaker's actual 

usage of this knowledge in real life situations. 

 

      Kristin(2010) assured Chomsky`s theory that our linguistic 

competence is our linguistic unconscious knowledge of languages and is 

similar in some ways to Ferdinand de Saussure`s concept of language, 

whereas what we actually do or produce as utterances is similar to 

Saussure's parole, and is called linguistic performance."     

       The passage of the No Child left behind Act (United States 

Department of Education, 2010) has obliged school districts to a legal 

responsibility system, requiring them to raise students' achievement and 

"increase standardized test scores‖ (Erwin, Beighle, Morgan, & Noland, 

2011, p. 6). As a result of the high accountability for success in 

standardized testing, teachers tend to present their lessons through 

lecturing most of the time while their students are just sitting. According 

to Erwin et al. (2011), ―the Obama administration‘s reform plan…is for 

teachers to be held accountable for using innovative strategies to improve 

the students` outcomes. They are faced with the need of directing their 

learners to use the language in real life situations. Incorporating 

movement in lessons may be one such strategy,‖ thus increasing the 

importance of studying active learning techniques (p. 6). Teachers have to 

use different kinds of strategies that attract their students‘ attention to 

achieve success. According to Stalvey and Brasell (2006), the degree of 

concentration of students affects how far they are engaged in the learning 

process. If they are not involved, they will not learn or become 

Productive. 
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      One of the major challenges that teachers encounter with English 

Language Learners (ELL) centers on the development of oral language. 

The oral language is a critical tool for children to express their 

knowledge, abilities and willing to use the language and how to practise 

it. It is also well known that English learners can write and read English 

well but they cannot present orally as most of them inside classroom find 

the process of speaking a difficult one, even uninteresting and they do not 

participate in speaking activities. For ELLs, however the lack of 

opportunities to practise a second language, underlines the need for 

teachers‘ attention to their learners' oral language development. 

 

      "Oral Language Performance" is one of the trends associated with 

learning. It is also associated with the modification in teaching strategies 

from the traditional style which is based on lecturing and memorization to 

the pattern of learning in which students have practical and effective 

interaction as well as enjoy what they learn. Hence, we have to give due 

attention to the ways of teaching and learning and concentrate on the 

quality not the quantity of the learning process. Here comes the idea of 

"Kinesthetic activities" as learners enjoy using all its forms and prefer it. 

So the researcher suggests taking advantage of "physical education" and 

different kinesthetic activities to make use of the learners` enjoyment and 

action desires in their learning so as to develop their oral language 

performance level while learning English. Moreover, it is essential for 

teachers to think of tasks and learning activities which scaffold the 

development of students‘ oral language performance. 

      There is now a common agreement that language performance is no 

longer restricted to a mere knowledge of the grammar rules and 

vocabulary, or linguistic competence. It expands to include the ability to 


