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ABSTRACT

An Investigation Into The Comtribution of the CDELT Methodoiogy

Modules To Non-Specialist Teacher Growth

[his study is basically an cvaluative one. It attempts an evaluation
of the contribution ot the CHELT methodoiogy modules to the repertoire of

ckiils of prep EFL non—specialist teacners, it seeks to answer three guestions
P P i

relating io the ten CoELT methodology modules training course undier investig-

ation in this reseacch, and its impact on trainec teachers behavioyrs:

13 How far docs the contont of the raodules meet a well-defined set of criterta
showing the rcal needs of trainees?

2) tlov far are the methouciogy modules eifective in changing teacher classreoin
behaviour L2 rmontas: after the course?

i Vinat facters can e ideatifieo in the modufes and in the Egyptian teacher
training contest as ebstacles in the adoption andfor application of sore
Ciedtles toocianog nehaviours in iramee teacners' classroonis?

T nocs] of ovaluation euupred for the stucdy is adaptec frons tive
currens it vvotnation soeels csen Uhapter ). 1E basically scuks th

i Gl s e el UL methecoloay medules troiming n terms of

e T b lennoonen ceaavrours 0 foanthn atier the enooof The cotrso,,
o ST TGS, sl s T it b it tione e tranes Teaen
AT TODL & exh o Tunebs T i i Lben CPOTTORe] L Tor T oeantd vy b Ty ae i)

suljects.,
Veith e o tac proceduze ToHowed to ansyver the roesearch muestions,
it cun be surarnarizoec 1o these steps:
U EFL non-spectalists urgont maeitonological neces vere analysea aueoraing
{0 56t ot orit ra cntablisheo Dy the researchor, 5 irainee pre-course

questionaaire was, tieretory, gdaressed Lo 90 non-specialist EFL teachers.,
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Also EFL supervisors participated in assessing non-specialists needs by

responding 1o a questionnaire with the same twenty-item list of methodelugical

topics addressed to non-specialist teachers,

2) To motivate $5 to participate willingly/actively in the medules training,
falf of them {enly 15) were interviewed before the training course. Thws,
some of their methodological misconceptions were cleared up,

3) According to the findings of the content analysis of the rescarch modules,

a frequency count of the salient TEFL rmodules behaviours was calculated.
This frequency count served as an input for the study's pre and post-course
abservation sysien.

43 The rescarch modales course was delivered tollowing the modules' prescribed
step-Ly-siep procedure,

53 .\ follow-up questionnaire was addressed to the thirty research suizjects/
trainecs sceking their viess of the modules training undertakéen, Post=
training ebservations were corkiucied usitig the sarie checklist for pre-course
cuservalions. 1 nus, petiavioural diftecences of the rescarcl subjects could
Do Corlputed accerding to the mean of each behaviour., Level of significonce
of vach behavioura! difterence could be calculated by applying the 1-test.

The basic findings of this study are:

b The content of the mecules investigated in this study Mects the necds of
LRI non-specialists see Chapter 1VE

S OAS TUF CEIEULIVEFUSS Ul LI wtrlaie b 1 v taries ar sareseas Gy s
ot pre-post course means shoved significant differences in all the behaviowss
sought except two !see Table 7, Chapter IV 1.

3} The following are soine factors related to the modules, the Egyptian TEFL
training context and to e research subjects thermselves which hindered

the transfer of sume modules techniques (for some trainees):
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Psufficionoy of Thow s cvoiun 1o e Giiy practice sessiong bt faaninles
isee table VL

The ravutles (o Bot proviie Tor o systematic fullow-up.

The majority ol prop semer teachers, Leing non-specialists, cannot help
srainee teachers mlegrate the weas/ techniques provided o a shourt motiles
training course to thuir clussroon teaching styles. Inevitably, because

of the limited contact-time superviseirs can spare for their teachers,

the provision of modules training cannut be supported adequately.

tcf. Younis, 17}

Insufficiency of trainees corninand of the target lanquage Hampered the

iransfer of some modules Lechniques. (see C.3, €.2 & C.3, Chapter v}
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CHAPTIER !

THE PROMILE'

Introduction

A fondamental aim of 1n-scrvione tesohoer
Lraining is to orient Taglich o as a More ign Language
{EFL) teachers in methodologi®s an./or innovations
which are assumed valuable in fostering effoective LFL
c¢lasses. Such »ricntations are ,in effect, the essence
.Of wiiat Strevens terms "Special training” which has as
its major aim Jpgrading the skills ¢ LEFL teachers

fBtrevens, 1977: 71).

Acguiring effective teaching skills s by no
means an casy task to achieve. [t is a "lifelong
process" (Cropley & Dave, 14978: 05).  Indeed, it is a
"develepmental process" which apart from teachor
training, includes getting leeapack, bocoming inLio-
spective, acceptis- responsibility and above als
"choosing what 10 changae” (Stenson ot ar., 147700 43
& 44,

Nuncetholess, theve s ovidenoeo an the it erarure
on teachor oducarion Lhat trawning in o sell "ean |l
prepare a teachey ...... create an attitude of boeing
organised..... . The course will thus e providing
rhe banis Lor the o codopment ol s tlls, bhut toese

skills, can ~nly e veve ' op 1oLy e oners wii le ey are
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actuoally Loearasna™ (Heiogenboeo), I N O A TR N SRR
871 204)

Basically, | "achoer training programmes, 1n
gensral, incorporste some form of icoanvation aiming
primarily at some moJdification/change 1n toachern
traineacs behaviours and attitudoes towards whab is
likely to [oster ceffective tonching oracts- 5. Ag
such, innovation iy always "planned” and urposoful,
White's statement that innovation is "planned and
deliberate, 1t is intended to bring about improvement
and it is fundamental in nature” is a call for caref:|
design and delivery of TFEFFL training pregrammes o Lhat

"improvement" i1s achiceved. {(White, H7: 11}

l.a Context of Lie problem

Having too many  FI'L non-apecialist teachors in
the so~econd cycle »f the basic oducation stage threaten
English Language Teaching development in Egypt. Such
teachers "have »cceilved no instruct  on in methedology®
and thercfore have no exper: s of whot should go
on Iin an BEL ¢lassy oo, Far mote cracialb o dins o tiat Lheir
inguistic compotence 1n Lne ftargot languacdo s not
"sufficient or approprio.o" a: stated in A TR O S
CRENTT (dentre PFor Desoloping English Languaago oachung)

naticunal symposium proceedings (p 43).

Lustruce drel obhservation of a4 considoerable

numper ol EFL celasses tauvght by noi secialist Leachers
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has provided the roscarcher wita ihe Pl Towr g e

of common EFL teaching behaviours, a1l of which
indicate the passive role of 1" . learncrs in many

of our prep schools - a sheer evidence of Inetfective
EFL ieaching going on in Egypt by the teachers in
question. The followina are the most salient EFY

teac!iing behaviours that could be obscrved:

1. strict adherence te the content of the prescribed
texts and the language activitics set.

2. Overuse/misuse of rep-tition drilling which indicataos

nmrhasis on form rather than neaning.

3. Vocabulary in isnlation rather Lhan contextualiz-d
landguage structures is cmphasized.

4! Ural text-based questions are ofton neirther caried
nor structurally accurate. Besides, many of these
questions function as te.ting doevices rather than
teaching ones.

. poor use of the blackboard and visuals - an observation
which has been supported by a recent Bgyptian researah
finding where thoe resesorcher states:

"Phe nse of the visdal element for making languoge
practice in the classrooma bil mea ingful 1n
completoly disregarded™ (Bl-okda, 086 1 Hir.

6. Reading tasks are ,morce often than aot, clonc by
+he teachoers themselves. Srirdoents arve occagiﬂnalL§

asked to Jo son - loud and not silent reading.
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