R \\ KKKQO\

N =2 AIN SHAMS UNIVERSITY
T~ FACULTY OF EDUCATION

CURRICULUM DEPARTMENT

o\C”’C_;
CDELT
AN INVESTIGATION INTO THE EXTENT TO
WHICH TEACHERS IN THE PREP. STAGE FOLLOW
THE PROCEDURES PRESCRIBED IN THE TEACHER'S
GUIDE FOR WELCOME TO ENGLISH

A THESIS
Submitted For The MA Degree In
Teaching English As A Foreign Language

y BY
> : A  FATMA ABDU MOHAMMAD

27267
SUPERVISED BY LT
Prof. Dr Associate Prof. Dr.
ABDUL MESSEIH DAOUD ZEINAB ALI EL-NAGGAR
Professor of Teaching English Associate Professor of Teaching English
As A Foreign Language As A Foreign Language

1988

Central Library - Ain Shams University



ACEKNORLEDGEMENT

Although it would be impossible to acknowledge everyone
who assisted in different phases of this work, I would 1like
to express my gratitude to a number of persons whose valusble

comments and suggestions have influenced me most.

1 would like to express my sincere gratitude to Prof,.Dr.
Abdul Messeih Daoud for his valuable, skilled and practical
suggestions and stimulating comments, which had their influence
in shaping my thinking, Dr. Zeinab El-Naggar for her patience,
genorous help and capesble assistance in discussing many of the
theoretical i1ssues and procedures of the studys I hope that

they approve of what I have done with their comments.

I also acknowledge with thanks the contributions and
commenis of CDELT staff members and visiting lecturers, Mr.
B. Heasley, Dr., J. Scherer, Wr. David Hopkins, Prof. Dr,

4. Celce-Murcia and Mr. Martin Bates.

Special and Sincere sppreciation is due to Prof. Dre.
M. Abou~Seida, Professor of Applied Linguigtics at Al-Aghar

Unjivergity, for his valuable suggestions.

1 should 1like also to mention in particular other
colleagues and supervisors who gave me helpful and detailed
comments and supported me during the observation, Mr.

M., El-Okda, Mr. E, El-Baz and ¥iss H. El-Shandawili.

Central Library - Ain Shams University



m
/‘- -
.
ST

::L% 1 :éf %
-— = [ i
,f:EE = 5::_'::

L ‘\ |

Central Library - Ain Shams University



I ~lco Wi U0 express my appreci-:

siven by the school prineipals and the

LS hr -
121 Ciosn

wiilinsly =1lowod me %o obsarvs
wisg Boutheins the CLELL Librerisn dezerves -~ word
encoursgenent,and for

srotitude for ier wiioiee he~ricd en

of 50

providing me with mony useful refercnces.

v 150 owes & good deal to my

Finzily, this vorik <lga

femily wio kept my spirits up and my feei firmmYty on the

ground,

Central Library - Ain Shams University



Chapter I:

Chapter gi

l.1l.
1.2,
le3.
lede
le5e
l.6.
1aTe
leBa
1.c.

Zele
2elele

2.1.2.

2.1.3.

2eleda
2:.1 .5 -

2.2.
2.2'l.
2’.2.2.

2a2e3%

2e2e4s
243,

TABLL OF COITENTS

Introduction

Context of the .problem
Statement of the problem
Statement of hypotheses
Significance of the study
Research Wethod
Definition of terms
Limitations of the study
Organization of the Thesis

Review of related literature
Communicative language teaching
The need for communicative
language teaching

A historical review of the
development of communicative
langusze teaching.

The principles of communicative
Language teaching.

Feedback and Correction
Teachers and Communicative
lanzusge tesching

Wlanaging innovations

The need for change

Strategies adopted for
sucecessinl change

Strategies freguently

atopted in our context
Tezchers and innovaltions
Review of research literature

Central Library - Ain Shams University

11
12

13
14
14
i6
7

18

18

21

24

27
23

30
30
33
35

36
37



Chapter 3 :

Chapber 4:

24341,
2.3e24

243.3.
2.3.4.

[
'_.I
-

L 3
L]

*
-+
*

.
N
[ ]

WwoW W W W W W W W
' *
OO OV W
L]

]
W
..

W W Www
s & s a

O 0 W @

* & & & @

Won K

« & @

3eCe

3.10.

4.

4elels
4e1.2.
4143
beleds

4.2.

Clasaroom=centered research
Research intstruments and
observation

Observation schemes

Recent observational stuftes

lethod gnd o»rocedures
Subjects and variables
Resegarch design
Imstrumentation

Rational of the checklist
Description of the checklist
Religbility

Reliability of the checklist
Religbility of observers
Religbhility of the
Observation time

Validity of the instruments
The siructured interview
Using the structured interview
Preparation of the interview
The format of tne structured
interview

Diary study

Procedures

Anglysis of data
Hypothesis I

Hypothesis 2

Tyoicael time =llocation
Classification of feachers!
aAsSwers

Discussion

Central Library - Ain Shams University

37
40

42
43

46
46
48
49
49
50
51
51
52
53
53
53

54
54
55

57
57

60
60
66
T1

72
85



Page
Chapter ot

5.1. Summary of the research 101
5.2»/I‘indings of the research 103
53« Conclusions 106
5 o4+, Recommendations 110
Sefels Training Programmes 110
5¢4e2e Supervisors 113
5¢4¢3e Senior Teachers

5ol et e Audio=Recordings 115

5.5.\/Suggestions for further research 115

Bibliocgraphys 116
Appendix I The Checklisbs 129
Appendix 2 ¢ Description of the checklist 130
Appendix 3 .3 Names of the jury 140
Appendix 4 The structured interview 141
Apperdix 5 @ Pranseriptions of lessons 146

Central Library - Ain Shams University



ABSTRACT

An Investigation into The Bxtent to Which Teachers in The

Prep. Stage Follow the Procedures Prescribed in The

Teachers ! Guide for Welcome To English:

The study is an attempt to evaluate teachers' performance
with regard to the implementation of the procedures of the
teacher's book (TB) of Welcome to English (WE), a textbook
newly introduced into the prep stage, in 1987. The study also
tries to find out the difficulties teachers encounter when

using the textbook and sources of guidance at their disposal.

Ag an endeavour to better things for both the learner and
the teacher WE is introduced with a TB which is suppesed to back
the teachers up and develop their sslf confidence through

demonstrating to them how fteaching is best practised.

Tnerefore, investigating how the WE TB is used in the
schools is of great importance when the aim is to secure
effective utilization of the textbook. Thus this study, is
an attempt to do so. It addresses the following

questionss

l. How Tar do teachers in the prep stage follow the TB

procedures prescribed for dmpiementing the lessons?
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2. To what extent are the variations among teachers gttri-

buted to experience and level of proficiency?

Two hypotheses were stated on the basis of the shove

questions. (See Chapter I).

To answer the above questions an observation and
evaluation checklist as well as a structured interview were
developd and used for dats collection (See Chapter 3 ang

Appendices L and 2).

The basic findings of the study are consistent with fin—
dings of similar studies in Egypt (El-Okda, 1986, Gad, 1980
and Sheir 1975). The findings indicate that most teachers
migs much of the orientations as well as the prineciples of
the new textbook. This inevitgbly leads %o misusing the W2

I8 in most cases.

In a situation like this, both co~operative education
and practical training undertaken by teacher trainers and
trained supervisors can prohably provide teachers with the

necessary theoretical and practical coasideretions.
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CHAPTER 1

BACKGROUND AWD PROBLEM

l.1. Introduction:

Helcome To English (WE) is a new textbook recently
introduced (in 1987) to replace Living English (LE)
which was broadly handled eccording to the Audio-~lingual

Method.

The authors of WE state that their aim is to

introduce students to the use of everyday English in

speech and writing®, (The Teacher's Book of W B, 1987 (i)).

This initiative represents an attempt to evercome one of

the main sources of difficulty for boih teachers and

students, i.e., the zreat distance between the situstions

traditionally presented in the textbook and those relevani to
to the learner's real life. PFurthermore, the authors of the

new textbook explain that in this course "Enzlish is to be

taught tnrough activifies which are megningful , interesting

and relevant to the future needs of the students learning

the langusge in Egypt (Tne T3: (i)s 1984},

The call for teaching a second lancuage through

meaningful acd interesting activities has been currently
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reitirated by quite a number of TEFL specialists. James Ward
(1984: 11) states thet EFL students "should be given the
opportunity to expand their ideas, initiate questions, reinte-
rpret what has been presented to them and behave in a more
natural way." Corder (1973) was among others who called for
specifying the learner's needs and objectives as a basis for

designing the content and structure of the syllabus.

The Ministry of Education in Egypt (1987) has stated that
the aim of teaching the language in the prep stage "is to
prepare the students for a vocational or a professiongl career
in whick a foreign language is an important tool, and to help
students to be able to communicate to meet their everydey
needs™. (Objectives of Teaching English, 1287). Since the
aims of the Uinistry and those of the textbook writers reflect
students' needs in a concrete, reslisiic fashion, they are to
be kept foremost in mind when impiementing the new course %o
ensure continuity and coherence throughout the implementation
process and along the three year span during which the course
is used, Thnerefore, one of the main responsibilities of
sinistry consultants, supervisors, teacher trainers =and
senior teachers is to acquaint teachers with the dimensions
of any change if a change in the program-e objectives is

declared. Thiz is a measure of securiiy, for teachers
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who are not clear about the course objectives are pushed
to perform a task they knew very 1little about. In this
situation, using a good textbook where ultimate objectives
are not clear as Hermann (1980) and Stern (1983)say,is an
aimless task generally characterized by false starts and

frustrations.

In an attempt to stimulate a higher degree of student
involvement, the WE authors state that "there is a strong
emphasis on interesting content so that the students can
talk, read and write about matters appealing to their imgg-~
ination (TBy; (ii): 1987). This seems to echo some of the
principles of Krashen's Theory of Second Language Acquisition
(1982), which emshasizes the availability of comprehensible
input that is sufficient in quantity, interesting and relevent
1o the needs of the learner, Both Ullmann et al.(1984) and
Iyons (1984) also suggest that language teaching materials
need to be relevant, useful and interesting as a succeassful
discussion occurs only when it is based on a topic in which

the participants sre keenly intersied.

One of the main functionz of relevant and interesting
content is that it provides opproritunities for shifting from
mere rizid grammatical or functional language focus o more
creative and probably personslized language use » Tylor

(1983: 72) argues that "neither a gramnatical focus, jor =&
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notional functional focus without Breal communicative
component would be sufficient for students to acquire

the ability to commurnicate in the target language".

However, evidence from the literalure revesls that
with most text-based instruction, the ultimate goals of
language teaching are not easily attained, even with
communicatively well designed syllabi, because in most
cases, as Bellack et al (1978) say, the communicative
needs and wishes of the students are neglected in favour
of learning a complex communication medium which they can
not yet use to communicate things of importance to them

there and now',

Believing that teachers can worx wonders in helping
the learners to interact usins the secord langusgze, many
ELT writers have stressed the teachers)roles as the most
important agent in this respect. Teachers cen, to a great
extent, affect the process of ¢eaching/fleerning, That is
the reason behind the continuous attempis %o upgrade
teachers' skills end language competence through education,
training and supervision which aim at pushing teachers %o
embrace and put into practice the principles and technigues

0 the vaerious teaching apprrosches.
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The introduction of the WE TB provides orientations
for the teachers to understand the nature of the textbook
which they are using end why and how different types of

clagsroom language activities are to be conducted.

Hence, for a teacher %o be put on the rizh% track,he
should either be able to read it or he should receive
orientations from another =source, in this case, a super-

visor, g senior teacher, or from a training course.

The WE TB Orientations:

The following is an overview of the mein orientstions
provided in the introduction without any attempt to
evaluate the features of the course, as this is beyond the

scope of the study:

The introduction presenis the teaching methodology
and the teaching stages for each activity, as it introduces
technigues o0Z how fto conduct the different exercises
aiming at developing the four language skills. Oral practice
activities are first explained as the suthors believe that
the emphasis on spoken English should generate an interest
in the langusge ss a living thing, and as a means of
communicating with others ard finding out zbout the world
"(The WE TB: (v))e They clarify what is meant by choral

drilling and how this activity can be used effectively,
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