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Abstract

This study investigated the relatlonship between the
F/N approach to syllabus design and the writing and
listening akills of secondory stage students, For the
purpose of this study the writing skill was limited to :

a) Choosing the option that identified a specific

i

function.

b) Suﬁplying the appropriate item for a specifioc
situation,.

¢} Writing a dinlogue, and s paragraph on identified

toplcs based on specific functions.

The listening skill wag limited to
i a) Pinding out gpecific information .

The sample consisted of 74 studente enrclled in the
second grade,science section in Beni-Suef Secondary ﬁbhooi
for Girlas. They were divlided into two groups : the .
experimental and control. The material'taught to both

groups consisted of the grammatical structures included in

the set book : Practice and Progress,. The time allotted
for the writing and listening activities was three hours

per week for u period of seven weoeks,

The students in the control group worked on the exercises

found in Practice and Progtgﬂﬁ_(i.a., listening %o or read-
.?ing a passuge then answering orally some questions, practi-

sing the grammantical pattern under study, doing some

grammnr exerclses, and doing paragraph writing with gulde

words based on the passage )

The material taught to the experimental group consisted
of five units based on the giruwctures inocluded in five

lesgons in Praclice nnd Prosrresa and to wgioh sltuational

1
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and functional dimenslons were added. The identification
of the functions end situations relevant to our secondafy
stage students was done on the basis of an analysis of
the students' communicative necds. It was Pound that our
students study English for purposes of social survival
and purnﬁing higher education. It was thought that
scquiring a'common core® of functions could help our

students to gatiafy thelr neecds,

In teachidngs listening cure was token to ensure that
tasks made use of the sub-gkills that moke up the general
listeniny skill, end the purpose for ligtening approximeted
authentic 1life listening. Through pre-listening discussion
of topic, situation and characters students were helped to
see the communicative function of the grammatical struciure

under study.

The writing activities reflected progression from
monitored exercises to communicative open ended activities
that emphasized fluency. It was felt that open-ended |
activities, persconallzed questions, narrating and describ-
ing events eand creating dialogues would help the students
use the linguistic foras for commmnicatlon. Employing

techniques  such ag paired practice and smwall groupshelped
to createarelaxed atrosphere in the clogsaroom, and
-Increased cooperotion among astudents which was conducive

~ tomore students’particlpation in the learning process,

An annlysis of the pogi-tests data indicated significent
schievement uswocieloed with the experimental group in

writing 3t test = 5.52

’
Ansignificant o chievement in the listening skill G

p <,01, one talled , (72 a&f )out -

_ X test = 1.67, P < .01, onc tailed,( 72 af.y
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On the bagly of the data, 1t was possible to conclude
- that for a population such as that studied, the adoption
: of the EA approach to syllabus deaign resulted in the

improvement of the writing skill and partial improvement

in the listening skill,
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Introduction,

A Brief Overview of Different Approaches agnd

Methods to Learning snd Teaching Foreipgn

Languages,
In this part foreign languepge teaching is traced back

to the renaissaonce .

Titone (1968) notes that in Burope the study of
language hos a very uncient history beginning from the
Greeks through the grammaripns of Alexandrias and Rome to
the Scholastic grammarians of the @iddle Ages and the

normative grammarisns ©f 18 th 19 th Centuries.

Finocchiaro and Jrumfit (1983 pp. 3-4) point out that
educationists have been plegued by questions such as hoﬁ
people learn a gecond 1anguage}how they can be motivated
to continue learning s second langusge, and how teaching
can be improved, Different answers have been given to such
questions at different times. New approaches evolve from
earlier spproaches and reflect ideams of the past as-well as
those of the present. The reaction agalnst the excesses of
one espproach leads to devising s new one which tries to
correct the weaknesses of fhe 0ld. But if the new approach
islinterpreted, it will hgve its own weaknesgses, and the

process continues.

Bell (1981, 80) notes that during the period from the
Renalssence to the veglnming of the 19 th Cent. the
orlentation to languapre teaching was functiggal, teaching
people to communlcate face-to-face with the native speakers
of that langunge. The use of L2 was preferred and the Ll

wag avoided where feagible. Rules were deduced by the

4
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* qeprners from the material brovi&ed by the teacher. As

the nineteenth century progressed the grammar trenslation

method emerged.

Grammar—Translation Method

By the 19 th Cent, the learner was required to
memorize rules which were presented in tables and paradigms.
The use of the Ll became eassential because mos?y learning wes
through translation and the explanation of the grammar of
theLg‘ was in the Ll. The learning of the language Was
geen as e valuable mental discipline rather then acquiring
of communi;ation slkills (Bell,ibid,‘§3) Finocchiafo and
Brumfit (1983, 4) report that we inherited the traditional
gramnaxr method which is gtillinuse in many of our achools
from the teaching of Latin which was not taught for active
use, The primary concern Was witi the written langusage of
clamalcal literature.Authentic - spdken communication was
igno:éd. Ag Kelly puts it "lenguage akill was equated with
ability to conjuzate and decline" (1969, 53). But the
excessive use of grammar and translation led some teachers
to reject both parts of the method and an altermative was

provided by the direct method.

The Direct lMethod : -

As the 19 th Cent,progressed conglderahle advances
took place especielly in phonetics, In the last decades of
‘the 19 th (ent ond the first quarter of 20 th Cent, three
key axioms prevailed which hed great effect on language
teaching. They were : lanpungce is a system, language is
apeech and language is sonvenbional., An emphasis was laid
on the teaching of gramratical gtructures., Items and

gtructures were graded in terms of "easiness" and
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C”\.mafmlneess". Translation was rejected as a method of
teachlng, The aural-oral skills were emphesized., Reading
and writing were deferred for months. (Bell, 1881, 88)

Reading Methad

Gasparro (1984 116—17) points out that dlssatisfaction
with direct method procédurea' led to a = commiseion headed
by professor Coleman who made a study of forelgn language
teaching., The Coleman Report, published in 1929, recomm-
ended thet only reading be tausht as an attaingble end
appropriante goal for aschool students. Until the éecond
world war, intensive and extensive reading was accompanied
by the teuchiﬁg of grammar rules based principally on the

structures found in the reading passages.

Structural Appronch

1

Structuralist linguistices arose in 1930, Pour axiomé were
aggociated with structuralists : l&ng@age is speech,
1aﬁguage is a system of forms combined in regular ways to
crcate aentehces, the language system is arbitrary, and
langdage is for communication, The structuraliste jdopted
a mechanistic poaition in relation to humman learning,

They saw langwyse ns o human activity, und as a result,

they believed that learning lunguage was achleved by
building up hobits on the busis of gtimulus response

chaing. To build up these hubits, patterns of the langu@ge
had to be repeated and drilled until they could be produced
a8 hobltually and automaticnlly ag those of the mother ‘

tongue, (Bell, 1981. PP, 92 -38).
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