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Abstract
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Abstract: This study aimed at investigating the effectiveness of digital
stories in developing the EFL speaking skills of the fifth year primary
pupils. For such purpose, criteria of choosing the digital stories, pre-
post EFL speaking test, table of specification, teacher reflection, and
pupils' feedback questionnaire were used together with eleven digital
stories. The sample of the study was forty primary pupils of the fifth
grade in a governmental school. The results of the study proved the
effectiveness of the digital stories in developing and enhancing the EFL
speaking skills. It was recommended that curriculum designers should
keep in mind the great positive effect that Multimedia has in education
makes it a must to apply it in language learning especially to enhance
the speaking skill. It is important also to be aware of the digital world
students live in when designing learning experiences to cultivate basic
communication skills. Thus digital tools can be used effectively in

developing EFL Communication situations.

Key words: Speaking skills, digital stories, primary pupils



Acknowledgments

I would like to thank Dr. Magdi Mahdi Ali, Prof. of
Curriculum & EFL Instruction, Faculty of Education, Ain-Shams
University, for his help and for his directions with this study. I am very
grateful for his supervision, advice, and guidance from the very early
stage of this research as well as giving me valuable experiences
through out the work. Above all and the most needed, he provided me
unflinching encouragement and support which helped me accomplish
this study. I really thank him and appreciate his efforts.

I gratefully acknowledge Dr. Ahmed Hassan Ahmed Lecturer
of Linguistics, English Language Dep., Faculty of Education, Ain-
Shams University for his advice, and supervision which made him a
backbone of this research and so to this thesis. His guidance has
triggered and nourished my intellectual maturity that I will benefit
from, for a long time to come.

My thanks also go to every professor who co-operated with me
and guided me throughout my work, especially Dr. Ramadan Farid,
professor of Curriculum and Instruction, Ain-Shams University. He
kindly examined and discussed my thesis and generously gave much of
his time and guidance, which were of great importance to me in this
study.

I also express my appreciation to my dear parents, my dear
daughters, and my dear husband whose dedication, love and persistent

confidence in me, has taken the load off my shoulder.



Table of Contents

Subject Page
Abstract 1
Acknowledgements 1
Table of Contents i1
List of Tables vi
List of Figures vii
Chapter (1): Background and Problem 1-17
1. Introduction. ... 1
2. Context of the problem........................ 9
3. Statement of the Problem..................... 12
4. Hypotheses of the study........................ 13
5. Limitations of the study........................ 14
6. Definition of terms..............cooviiiiiin. 14
7. Method .......cooiiii 15
8. Procedures of the study........................ 15
0. Significance of the study..................... 17
Chapter (2): Review of Literature and 18-87
Related Studies
1. Cognitive and Linguistic Characteristics of YLs. 19- 34
1.1  The cognitive characteristics of the YLs....... 20
1.2.  Linguistic Characteristics of the YLs........... 28
1.3. Computer Assisted Language Learning
(CALL) ..o 33
2. Young Learners' EFL Speaking Skills 34- 56
2.1. Definition & Importance........................... 36
2.2. Elements & Features of speaking skill ......... 39
2.3. Developing EFL speaking skills for YLs...... 45
2.3.1. Activities to promote speaking skills.......... 46
a. Brainstorming activities and tasks............... 48
b. Completing the picture........................... 48
c.Role-play.........oooiiiiiiiiii 49
d. DISCUSSION. ...t 49




2.3.2. Speaking strategies to develop EFL
speaking skills for YLs........................
2.3.3.Conclusion........ooueiiiiiiiiiiiiiiae

3. Storytelling Generally and Especially for YLs.
3.1. Historical overview................cooeiieinn..
3.2. Studies on storytelling...........................
3.3. Learning theories that support storytelling......

3.3.1. Brain- based learning theory..................
3.3.2. Multiple intelligences theory...............
3.4. Rationale for using stories........................

4. Digital Storytelling for YLs in Developing their
Speaking Skills
4.1. Definition of Digital stories.......................
4.2. The importance of digital stories..................
4.3. The effect of the digital stories on the YLs'
speaking skills................oooiiii L

5. Recommendations for Effective Teaching
Chapter (3): Method

Design of the study................oooiiiiiin .
Participants of the study........................ ...
Setting of the study............coooviiiiiiine.
Instrumentation of the study........................
4.1. Criteria of choosing the digital stories...
4.2.  Fifth grade EFL primary pupils' Pre-Post
EFL speaking skills test.....................
4.3. Digital stories based activities..............
Pupils' feedback questionnaire.....................
Procedures of the study.......................o.e.
Teacher reflection log................ccoooiiiiiiii.
Difficulties encountered.............................
Conclusion........coeviiiiiiiiiii

P =

N N

Chapter (4): Findings and Discussion

Description of the sample of the study............
. Results and Data Analysis........................

N —

52
56

57-78

59
60
66
66
69
73

78 -86

80
81

83

86

88-102

&9
&9
&9
90
90

92
95
99
100
101
101
102

103-132

105
106




3. Some difficulties that encountered the
researcher..........oo

4. Teacher-reflection log..................cooiiann.

5. General DiscusSION........ccooveeiiiiiiiiiinannnn..

Chapter (5): Summary, Conclusion, and,
Recommendations

SUMMArY.....c.oovvii i
Questions and procedures of the study.........
Findings and implications of the study.........
Conclusion.........c.oeviiiiiiiiiiiiii,
Recommendations....................ooooiiin.
Suggestions for further research...............

ARl o

References

Appendices

Appendix (1) List of Jury members....................
Appendix (2) Criteria of choosing the digital stories
Appendix (3) Scoring scale.......ccceeeviiiinniiiiinnnnns
Appendix (4) Digital stories based activities..........
Appendix (5) Tables of Statistical treatments.........

Arabic Summary

121
123
130

133-139

134
135
137
138
138
139

140-155

156

158
160
163
168
200




List of Tables

No. Title Page
Table(1) The validity coefficient of the test... | 93
Table (2) The sample of the study............... 105
Table (3) Titles of the digital stories used...... 105
Table (4) T-test results of the overall speaking

skills....ooviniiii 106
Table (5) T-test results of each speaking skill | 108
Table (6) The degree of effectiveness of

speaking skills ......................... 117
Table (7) The Percentages of the experimental

group's response to the Pupils'

Feedback Questionnaire............... 120

vi




List of Figures

No.

Page

Figure(1)
Figure (2)

Figure(3)

Figure(4)

Figure(5)

Figure (6)

Figure(7)

Figure(8)

MItheory......oovviiiiiiiiiiiiiie,
Differences between the mean scores of
the pre-post test application of the overall
speaking skills........................ol.
Differences between the mean scores of
the pre-post test application of the first
speaking skill............................
Differences between the mean scores of
the pre-post test application of the second
speaking skill..........................
Differences between the mean scores of
the pre-post test application of the third
speaking skill..........................o
Differences between the mean scores of
the pre-post test application of the fourth
speaking skill..........................o
Differences between the mean scores of
the pre-post test application of the fifth
speaking skill...........................
Differences between the mean scores of
the pre-post test application of the sixth
speaking skill..........................o

70

107

109

110

111

111

112

113

vil




Figure(9)

Figure(10)

Figure(11)

Figure(12)

Differences between the mean scores of
the pre-post test application of the
seventh speaking skill........................
Differences between the mean scores of
the pre-post test application of the eighth
speaking skill..........................o
Differences between the mean scores of
the pre-post test application of the ninth
speaking skill..........................o
Differences between the mean scores of
the pre-post test application of the tenth
speaking skill............................

114

114

115

116

viil




CHAPTERI

BACKGROUND AND PROBLEM



Background & Problem

CHAPTER I
BACKGROUND AND PROBLEM

1. INTRODUCTION

Teaching of English as a foreign language has become of a
great importance in the schools, especially primary ones. The
implementation of English in this stage has brought along the need
to change from traditional Education settings to E-settings, which
is very essential to make teaching and learning two effective
processes.

It must be said that, EFL teachers have to join in this new
wave of change and set-up E-learning opportunities for their
students.

Educational environments must be adapted to meet the demands
of the 21st century skills (CEO Forum on Education and
Technology, 2001).

These twenty first century skills include: digital literacy, inventive
thinking, effective communication and high productivity (Jakes,
2000).

Educational technology can provide EFL teachers with
valuable tools and develop the 21st century skills, which is a
primary reason why integration of technology in Education has
become a major area of interest over the last decade.

It can be observed that growth in Egyptian technological

support that facilitates educational advances is very slow. That the
Y-
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use of computer software and hardware has not been fully
understood or used, and the integration of technology into the
Egyptian education system is still needed.

The gap between technology presence in schools and its
effective use is too wide. Many teachers believe that technology
integration is a difficult, time-consuming and resource-intensive
endeavor and is more trouble than it is worth (Sheingold and
Hadley 1990). The under-utilization of technology is probably a
result of a lack of vision of technology’s potential for improving
teaching and learning (Office of Technology Assessment 1995).

Meaningful technology integration is defined as curricula
utilizing authentic tasks that intentionally and actively help
learners to construct their own meanings from thinking about
experiences and allows for more interdisciplinary project-based
instruction (Jonassen et al. 1999).

Storytelling is a simple but powerful method to help
students to make sense of the complex and unordered world of
experience by crafting story lines (Bruner 1990; Gils 2005).
Although storytelling is not new, the idea of digital storytelling is
new (Meadows, 2003). Within the last 10 years, digital cameras,
editing software, and electronic media outlets have encouraged
teachers to utilize many more approaches and tools than ever
before to help students to construct their own knowledge and ideas

to present and share them more effectively (Standley 2003). One
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of these powerful approaches to multimedia production is digital
storytelling.

Digital stories are technology application that is well-
positioned to help teachers overcome some of the obstacles during
the teaching process in their classrooms. It takes the same steps of
the traditional process of storytelling from selecting a topic,
conducting some research, writing a script, and developing an
interesting story. This material is then combined with various
types of multimedia, including computer-based graphics, recorded
audio, computer-generated text, video clips, and music so that it
can be played on a computer, uploaded on a web site, or burned
ona DVD.

The combination of powerful, yet affordable, technology
hardware and software meshes perfectly with the needs of many
of today’s classrooms, where the focus is on providing students
with the skills they will need to “thrive in increasingly media-
varied environments” (Riesland, 2005).

As an instructional tool, teachers have the option of showing
previously-created digital stories to their students, to introduce
content and capture students’ attention when presenting new
ideas. or to create their own digital stories to find that they can be
particularly helpful not only in engaging students in the content
but also in facilitating discussion about the topics presented in a
story and helping make abstract or conceptual content more

understandable. A multimedia-rich digital story can capture the

-Y-
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attention of students and increase their interest in exploring new

1deas.

Teacher-created digital stories may also be used to enhance

current lessons within a larger unit, and as a way to make abstract

or conceptual content more understandable (Robin, 2008).

Using the digital storytelling can help in developing the

following
e Digital

literacy

e Global

literacy

e Technology

literacy

e Visual

literacy

e Information

literacy

the ability to communicate with an ever-
expanding community to discuss issues,
gather information, and seek help;

the capacity to read, interpret, respond, and
contextualize messages from a global
perspective

the ability to use computers and other
technology to improve learning,
productivity, and performance;

the ability to understand, produce, and

communicate through visual images

The ability to find, evaluate, and synthesize

information.

Even though few research studies on the effectiveness of

digital storytelling have been conducted, numerous findings have

been reported on the benefits of multimedia projects in which

-6
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students have shown an increase in research skills, increased
organizational skills, and a greater interest in the content being
taught (Paull, 2002; Salpeter, 2005).

Many teachers involved in multimedia projects with students may
agree that some of the most significant gains pertain to higher-
order thinking and problem-solving skills, including synthesizing,
analyzing, evaluating, and presenting information. When students
use technology such as digital storytelling, they learn to “convert
data into information and transform information into knowledge”
(Cradler, McNabb, Freeman, & Burchett, 2002).

It is worth asking what the findings might have been if
digital stories had been used by teachers and students in the
classrooms. it is clear to many that content integration, supported
by powerful computer technologies, is needed, and the impact that
computer technology can have on students is much more
meaningful when it involves an impact on higher order thinking
skills, not just test scores.

Speaking is the aspect of oral language. It is a skill that can
only be acquired through practice. It is well known that, speaking
skill plays a key role in foreign language teaching, especially with
young learners (Brewester, 1994) . Human beings in general are
usually involved in spoken activities most of their every day time
to the extent of estimating that approximately 75% of language

activity of most people involves speaking or listening.



