
 

ِغزخٍص اٌذساعٗ 

 

فإرا . إْ الأِٓ إٌفغٟ ٚالأِٓ الاعزّبعٟ  ٌٍفشد ٠شرجطبْ ٠جععّٙب اٌجعط اسرجبغب ِٛعجب 

ٚإرا وبْ اٌىلاَ ٘ٛ . رؾمك الأِٓ الاعزّبعٟ ٌٍفشد ظٙشد صمزٗ ثٕفغٗ ٠ٚزجعٙب الإؽغبط ثبلأِٓ 

ٚع١ٍٗ ارصبي اٌفشد ِع ٘زا اٌّغزّع أٞ ٘ٛ اٌٍغخ اٌّشزشوخ ث١ٕٗ ٚث١ٓ رٌه اٌّغزّع أٞ ٘ٛ 

فإرا ِب رّزع اٌفشد ثبٌغٛاء .. اٌٍغخ اٌّشزشوخ ث١ٕٗ ٚث١ٓ رٌه اٌّغزّع ٚرجبدي الأفىبس ٚالأطجبعبد

إٌغجٟ اٌطج١عٟ فبخزٍف ٕ٘ب سدٚد أفعبي وً فشد عٓ ا٢خش عٍٝ ؽذٖ داخً ٘زا اٌّغزّع ٚثبٌزبٌٟ 

. ٠عىظ ٘زا عٍٝ اٌفشد عٛاء الإؽغبط ثبٌضمخ أٚ أعذاِٙب

٘ذفذ اٌشعبٌٗ اٌؾب١ٌٗ اٌٝ اٌزعشف عٍٝ ثشٔبِظ ِعشفٝ عٍٛوٝ ٚل١بط ِذٜ فبع١ٍزٗ 

فٟ ر١ّٕخ الآِ إٌفغٝ ٚالاعزّبعٝ ٌلاغفبي اٌّزٍعض١ّٓ  ٚلذ اعزخذِذ اٌجبؽضٗ إٌّٙظ 

. اٌزغش٠جٝ ؽ١ش رىٛٔذ اٌع١ٕخ اٌذساعٗ ِٓ ِغّٛعز١ٓ  اؽذاّ٘ب رغش٠ج١ٗ ٚالاخشٜ ظبثطٗ  

عٕٛاد عّش  (12-9ٚرزشاٚػ اعّبسُ٘ ِٓ ,  اغفبي فٟ وً ِغّٛعٗ  10ثٛالع  (20)ٚعذدُ٘ 

  110-90صِٕٝ ٚثٕغت روبء رزشاٚػ ث١ٓ

 )ٌٍٚزؾمك ِٓ فشٚض اٌذساعٗ اعزخذِذ اٌجبؽضٗ الاعب١ٌت الاؽصبئ١ٗ اٌلاثبساِزش٠ٗ 

لا٠غبد اٌفشٚق ث١ٓ اٌّزٛعطبد , اخزجبس وٛوغٓ,إخزجبس ِبد ٠ٚزٕٝ (ٚاٌزىشاساد ,اخزجبس إٌغت 

.  ٚاٌفب اٌّعذي  لا٠غبد ِعبًِ صجبد اٌّم١بط , ِعبًِ عج١شِبْ ِٚعبًِ اٌفب , ٚدسعبد الاغفبي 

ٚرٛصٍذ ٔزبئظ اٌذساعٗ  اٌٝ فبع١ٍخ اٌجشٔبِظ اٌّعشفٝ اٌغٍٛوٝ  ؽ١ش اظٙشد إٌزبئظ ٚعٛد 

فشٚق راد دلاٌٗ اؽصبئ١ٗ ث١ٓ دسعبد اٌّم١بط اٌمجٍٝ ٚاٌجعذٜ ٚرٌه ٌصبٌؼ اٌّم١بط اٌجعذٜ 

وّب رٛصٍذ  اٌٝ ٚعٛد فشٚق رارذلاٌٗ اؽصبئ١ٗ  ث١ٓ دسعبد ِغّٛعبد اٌذساعٗ اٌزغش٠ج١ٗ 

ٚاٌعبثطٗ فٟ اٌم١بط اٌجعذٜ ٚرٌه فٟ ارغبٖ اٌّغّٛعٗ اٌزغش٠ج١ٗ  

. ث١ئبد ِخزٍفٗ/اٌزٍعضُ/الأِٓ إٌفغٝ ٚالاعزّبعٝ/ ثشٔبِظ ِعشفٝ عٍٛوٝ/اٌىٍّبد اٌّفزبؽ١ٗ 

  



 

ٍِخص اٌذساعٗ  

لأِٓ إٌفغٟ ِطٍت ٌىً أغبْ ٠ع١ش عٍٝ الاسض ففٝ ظً اٌطّأ١ٕٔٗ ٠ؤدٜ وً فشد عٍّٗ ا

ٚفٝ ظً الآِ إٌفغٝ رخشط اٌىٍّٗ اٌّعجشٖ ٚاٌفىش . ٚرؤدٜ اٌغّبعبد وً ٚاعجبرٙب فٟ ث١ئٗ إِٗ 

 .اٌغ١ذ ٚالاثزىبس ٚاٌعًّ اٌغبد اٌّزمٓ 

اٌؾبعٗ ٌلآِ إٌفغٝ ِٓ اٌؾبعبد الاعبع١ٗ اٌزٝ رغبعذ الأغبْ فٟ الاعزمشاس ٚلا ٠غزط١ع 

. الأغبْ اْ ٠صذس عٍٛوب ِغزمشا ٚغج١ع١ب الا ٚاْ رغٍت ع١ٍٗ غبثع الآِ 

٠ٚفشق الآِ إٌفغٝ ث١ٓ اٌغٍٛو١بد اٌّخزٍفٗ ٌلأغبْ الآِ عٓ ٔظ١شٖ اٌزٜ لا٠ؾظٝ ثٗ ٚعٛاء 

ٚلاْ .اٚ رعج١ش٠ب اٜ اٌىلاَ اٌزٜ ٠زؾذس ثٗ. وبٔذ ٘زٖ اٌغٍٛو١بد فع١ٍب اٜ فعً ٠مَٛ ثٗ اٌفشد 

اٌؾبٌٗ إٌفغ١ٗ  اٌزٝ ٠ع١شٙب الأغبْ ٘ٝ اٌزٝ رعىظ رصشفبد ٚعٍٛو١برٗ ِٚغزٜٛ ادائٗ ٚا٠عب 

لذسرٗ عٍٝ اٌزعج١شفىبٔذ اٌؾبعٗ ٌلآِ إٌفغٝ ِٓ اٌّمِٛبد ٚاٌّذعّبد الاعبع١ٗ ٌغلاِخ 

.  ٚاعزمشاس ٘زٖ اٌغٍٛو١بد اٌصبدسٖ عٓ اٌفشد

ٚرغُٙ ثشىً وج١ش ٚٚاظؼ ولا ِٓ اٌج١ئبد اٌّؾ١طٗ ثبلإٔغبْ  فٟ ص٠بدح اٚ ٔمص الآِ إٌفغٝ 

ٚاٌّٚٙب اٌج١ئخ الاعش٠ٗ صُ اٌج١ئخ اٌزشث٠ٛٗ اٌّذسعٗ ٚارا خٍذ ٘زٖ اٌج١ئبد ِٓ ِٛلف اٌزٙذ٠ذ فمذ 

. ٠زؾشس اٌفشد ؽ١ٕئز ِٓ اٌخٛف ٚاٌمٍك ٠ٚصً اٌٝ دسعٗ افعً ِٓ الآِ إٌفغٝ 

ٚثذا٠خ ِٓ ِشؽٍٗ اٌطفٌٛخ الأٌٚٝ فبٌطفً اٌشظ١ع اٌزٞ لا ٠ّىٕٗ اٌزؾذس ٠ٚغزخذَ اٌجىبء وٟ 

٠عزجش ٘زا اٌجىبء ٘ٛ ٚع١ٍٗ الارصبي ثبٌعبٌُ اٌخبسعٟ ٌٗ أٚ اٌج١ئخ .رشجع أِٗ سغجزٗ فٟ اٌطعبَ 

الاعزّبع١خ ٚٔظشا لا١ّ٘ٗ فُٙ اٌج١ئخ  ِٚذٜ رأص١ش٘ب فٟ اٌغٍٛن الأغبٔٝ  فئْ ٕ٘بن أ١ّ٘ٗ وج١شٖ 

ٌزفُٙ اٌزفبعً ث١ٓ اٌفشد ٚالأظّٗ اٌّخزٍفخ   اٌزٟ  ٠زفبعً ف١ٙب اٌفشد ٠ٚؤصش ف١ٙب  ٚرؤصش ف١ٗ عٛاء 

فٟ الاعشٖ أٚ اٌّذسعخ أٚ  اٌعًّ ٚرعذ ٘زٖ  إٌّظِٛخ ٟ٘ الاؽزىبن الأٚي ٚاٌزفبعً اٌزٞ ِٓ 

. خلاٌٗ ٔغزط١ع اٌؾىُ عٍٝ اٌغٍٛن

ٚاٌج١ئخ الاعزّبع١خ ٟ٘ اٌج١ئخ اٌزٟ ٠زفبعً ف١ٙب اٌفشد ٠ٚؤصش ف١ٙب ٚرؤصش ف١ٗ عٛاء فٟ الاعشٖ أٚ 

. اٌّذسعخ  أٚ اٌعًّ 

ٚرعذ ٘زٖ إٌّظِٛخ ٟ٘ الاؽزىبن الأٚي ٚاٌزفبعً اٌزٞ ِٓ خلاٌٗ  رغزط١ع اٌؾىُ عٍٝ اٌغٍٛن 

ًٚ٘ اٌج١ئخ رؤصش ف١ٗ عٍج١ب أَ إ٠غبث١ب ؟  . ٚثبٌزبٌٟ ٔمبغ اٌععف ٚاٌمٖٛ داخً شخص١ٗ اٌفشد

أ١ّ٘ٗ اٌذساعخ 

 :الأ١ّ٘خ إٌظش٠خ 

سصذ ِب رُ أعشاءٖ ِٓ ثؾٛس ٚدساعبد فٟ ِغبي ر١ّٕخ الأِٓ إٌفغٟ ٚالاعزّبعٟ ٌذٜ  .1

الأغفبي ِّب ٠عبْٔٛ ِٓ ع١ٛة فٟ غلالخ اٌىلاَ ِٚٓ اعً رؾذ٠ذ ِغبي الا٘زّبَ اٌزٞ ٠غت عٍٝ 

 .اٌجبؽض١ٓ أعشاء اٌجؾٛس ف١ٗ

اٌىشف عّّب ٠ّىٓ إْ ٠مذِٗ ثشٔبِظ ِعشفٟ عٍٛوٟ فٟ ر١ّٕخ الأِٓ إٌفغٟ ٚالاعزّبعٟ ٌذٜ  .2

 .(اٌزٍعضُ)ِغّٛعخ ِٓ الأغفبي ِّٓ ٠عبْٔٛ ِٓ ع١ٛة فٟ غلالخ اٌىلاَ 



: الأ١ّ٘خ اٌزطج١م١خ

 ٠عذ ٘زا اٌجشٔبِظ ثّضبثخ ِغبعذ اظبفٝ ١ٌٚظ اعبعٝ ِع اٌزذس٠ت ٌغٍغبد اٌزخبغت  .1

ِغبعذح اعش الأغفبي عٍٝ ر١ّٕخ الإؽغبط ثبلأِٓ ٌذٜ أثٕبءُ٘ ثأعٍٛة عًٙ ِٚشٛق ثع١ذ  .2

 .وً اٌجعذ عٓ اٌّٛالف الاعزّبع١خ اٌعبغطخ ٚاٌزٟ لذ رىْٛ اؽذ الأعجبة اٌشئ١غ١خ اٌزٟ رؤدٜ

رض٠ٚذ اٌّىزجخ اٌعشث١خ ثجشٔبِظ ِعشفٟ عٍٛوٟ ٠ف١ذ الأغفبي ِّٓ ٠عبْٔٛ ِٓ ع١ٛة فٟ غلالخ  .3

. فٟ ر١ّٕخ الإؽغبط ثبلأِٓ إٌفغٟ ٚالاعزّبعٟ ٌذ٠ُٙ (اٌزٍعضُ)اٌىلاَ 

إٌٝ أٜ ِذٜ رٛعذ فشٚق فٝ دسعبد ٔغت اٌزغ١ش عٍٝ ِم١بط :ٔص اٌزغبؤي اٌشئ١غٝ عٍٝ ٚ

الآِ إٌفغٝ ٚالإعزّبعٝ ٌلأغفبي اٌّزٍعض١ّٓ ٌذٜ اٌّغّٛعخ اٌزغش٠ج١ٗ   ثعذ رطج١ك اٌجشٔبِظ 

ٌلاثعبد  وىً  ٚوً ؽبٌخ عٍٝ ؽذح ثأثعبد اٌّم١بط اٌّخزٍفخ 

 

الإعشاءاد إٌّٙغ١خ ٌٍذساعخ 

 اغفبي ٌٍّغّٛعٗ 10إٌّٙظ اٌزغش٠جٝ ٚلذ غجك عٍٝ اٌع١ٕٗ اٌزغشث١ٗ اٌّىٛٔٗ ِٓ : إٌّٙظ 

اٌزغش٠ج١ٗ ٚعششح اغفبي ٌٍّغّٛعٗ اٌعٍجطٗ 

أدٚاد اٌذساعٗ 

اخزجبس اٌزوبء اٌّصٛس لاؽّذ روٝ صبٌؼ ٚ٘ٛ عجبسٖ عٓ اخزجبس ٌم١بط دسعخ اٌزوبء ٚصبٌؼ  -1

ِٓ عّش صلاس عٕٛاد ؽزٝ عجعخ عشش عبَ 

 

٠مَٛ ٘زا الاخزجبس عٍٝ ل١بط ِغزٜٛ شذح : اخزجبس شذح اٌزٍعضُ ٌشا٠ٍٝ رشعّخ ٔٙلا اٌشفبعٝ  -2

اٌزٍعضُ ٌٍفشد  ٚرٌه عٓ غش٠ك اخزجبس٠ٓ الاٚي لطعخ لشاءح ٚاٌضبٔٝ ِغّٛعٗ صٛس ٠ٚمَٛ اٌّزٍعضُ 

 .ثٛصفٙب  صُ ٠زُ ؽغبة وً وٍّٗ ِزٍعضّٗ ثٕمطٗ 

 

 ِم١بط الآِ إٌفغٝ ِٓ اعذاد اٌجبؽضٗ  -3

 ثشٔبِظ ِعشفٝ عٍٛوٝ ِٓ اعذاد اٌجبؽضٗ -4

:- ٠ٚزأٌف اٌّم١بط ِٓ أسثعخ أثعبد رصٍؼ ٌٍزطج١ك عٍٝ الأغفبي

الأِٓ إٌفغٝ ٚالإعزّبعٟ ٚعلالزٗ ثبٌزاد :- اٌجعذ  الأٚي   -

الأِٓ إٌفغٝ ٚالإعزّبعٟ ِشرجػ ثبٌج١ئخ الأعش٠خ :- اٌجعذ اٌضبٔٝ  - 

الأِٓ إٌفغٟ ٚالإعزّبعٟ اٌّشرجػ ثج١ئخ اٌّذسعخ :- اٌجعذ اٌضبٌش  - 

الأِٓ إٌفغٟ ٚالإعزّبعٟ اٌّشرجػ ثبٌج١ئخ الإعزّبع١خ اٌّؾ١طخ :- اٌجعذ اٌشاثع  - 

:- اٌجشٔبِظ اٌّعشفٟ اٌغٍٛوٟ ٌز١ّٕخ الآِ إٌفغٟ ٚ الاعزّبعٟ 



٘ٛ ثشٔبِظ اعذ خص١صب ٌٍذساعخ ثٙذف ر١ّٕخ الآِ إٌفغٟ ٌٍطفً اٌّزٍعضُ ٚ الآِ الاعزّبعٟ 

ِغزخذِب ثعط اعب١ٌت اٌعلاط اٌّعشفٟ فٟ رغ١١ش ِعزمذاد اٌطفً اٌّزٍعضُ عٓ ٔفغٗ ٚ اٌزٟ ار 

. رغ١شد ٘زٖ اٌّعزمذاد ٠زغ١ش ِعٙب عٍٛن اٌزٍعضُ ٔفغٗ 

ٚ اٌجشٔبِظ اٌعلاعٟ اٌّمزشػ فٟ الاغشٚؽٗ اٌؾب١ٌٗ ٘ٛ اٌغّع ث١ٓ اٌعلاط اٌّعشفٟ ٚ اٌعلاط 

اٌغٍٛوٟ ثغبٔت اٌزأ١ً٘ اٌىلاِٟ  

ٔزبئظ اٌذساعٗ 

ـ إٌزبئظ اٌّزعٍمخ ثبٌزغ١١شاد اٌزٟ ؽممٙب ثشٔبِظ ِعشفٟ اٌغٍٛوٟ عٍٝ ِغزٛٞ ا٢ِٓ -1

خز فٟ ا:  ٌىً ؽبٌخ عٍٝ ؽذٖ (الأِٓ إٌفغٟ ٚالاعزّبعٟ )إٌفغٟ الاعزّبعٟ عٍٝ اٌّم١بط 

.  اعزجبسٖ اٌعجبساد الأ٠غبث١خ ٚاٌعىغ١خ  فٟ ٘زا الأرغبٖ 

اٌزغ١١شاد اٌؾبدصخ عٍٝ ؽبلاد اٌّغّٛعخ اٌزغش٠ج١خ ٚاٌزٟ اشبسد إٌٝ ؽذٚس رغ١١ش ٚعذ اْ 

ا٠غبثٟ ثأعزخذاَ ثشٔبِظ ِعشفٟ عٍٛوٟ ٌز١ّٕخ ا٢ِٓ إٌفغٟ ٚالاعزّبعٟ ، ٚ٘ٛ رغ١١ش ا٠غبثٟ 

إلا إٔب ٔغذ اْ ثعذ اٌؾبلاد لذ ؽذس ف١ٙب ِض٠ذ ِٓ % 25.06ثّزٛعػ عبَ فٟ اٌؾبلاد ٚصً إٌٝ 

ٚرذسط ث١ٓ  % 20.37ث١ّٕب لً فٟ ثعط اٌؾبلاد ١ٌصً إٌٝ % 33.95اٌزغ١١ش ٚصً إٌٝ 

اٌزغ١١ش اٌعبٌٟ ٚإٌّخفط فٟ اٌؾبلاد اٌعششح ث١ٓ ٘زا ٚران ٚ٘زا وٍٗ رٛلف عٍٝ اٌعذ٠ذ ِٓ 

اٌعٛاًِ ِٕٙب اٌجشٔبِظ ٚلبث١ٍخ اٌؾبٌخ ٌٍعًّ اٌغبد ٚاعزغبثخ اٌؾبلاد ٌٍزغ١١ش  ٚرزفك ٘زٖ إٌز١غٗ ِع 

ٚأ٠عب ولا ِٓ وبس٠ٓ  (1993ٚإٔغٙبَ ٚسٚع١ش ( 1990 )دساعخ ولا ِٓ وشاْٚ

. اٌز٠ٓ أعزخذِٛا ثشاِظ عٍٛو١خ رعزّذ عٍٝ اٌعلاط اٌغٍٛوٝ ٌزم١ًٍ شذحاٌزٍعضُ  (1992)ِٚبسع١ه

رٛعذ فشٚق راد دلاٌخ إؽصبئ١خ فٟ دسعبد ِم١بط الأِٓ إٌفغٟ ٚالاعزّبعٟ وىً ٚوً ثعذ -2

عٍٝ ؽذح ث١ٓ اٌم١بط اٌمجٍٟ ٚاٌم١بط اٌجعذٞ ٌٍّغّٛعخ اٌزغش٠ج١خٚاٌعبثطخ لجً اٌزذس٠ت  ٚثعذح 

ثبعزخذاَ اٌجشٔبِظ اٌّعشفٝ  ٌلأغفبي اٌّصبث١ٓ ثبٌزٍعضُ  

رٛعذ علالٗ اسرجبغ١ٗ ث١ٓ ولا ِٓ الآِ إٌفغٝ ٚالاعزّبعٝ ٌىً الأثعبد ٚوً ثعذ عٍٝ ؽذح -3

ٚث١ٓ شذح اٌزٍعضُ ِٚزبثعخ رىشاسٖ ٚؽشوبرٗ اٌّصبؽجخ ٚ اٌزٍعضُ اصٕبء اٌٛصف ٚاٌمشاءح  

 ٚعٛد علالخ إسرجبغ١خ ث١ٓ الأِٓ إٌفغٟ الاعزّبعٟ ٚث١ٓ شذح اٌزٍعض٠ُٛظؼ اٌعلالخ " صب١ٔب 

".  راد دلاٌخ إؽصبئ١خ ث١ٓ أثعبد الأِٓ إٌفغٟ الاعزّبعٟ ٚث١ٓ شذح اٌزٍعضُ 

ٕ٘بن فشٚق راد دلاٌخ إؽصبئ١خث١ٓ اٌم١بع١١ٓ اٌمجٍٟ ٚاٌجعذٞ عٍٝ ِم١بط الأِٓ ٚعذ اْ 

  أٞ  لجً ٚثعذ إٌفغٟ ٚالاعزّبعٟ  وىً  ٌٍّغّٛعخ اٌزغش٠ج١خ ثبعزخذاَ اخزجبس ٌٚىٛوغٓ

ٚ٘زا . . اٌّصبث١ٓ ثبٌزٍعضُ اعزخذاَ ثشٔبِظ رذس٠ج١ٝ ٌز١ّٕخ  الأِٓ إٌفغٟ ٚالاعزّبعٟ ٌذٞ الأغفبي

رٛعذ فشٚق راد دلاٌخ إؽصبئ١خ عٍٝ ِم١بط : " ٠ؤوذ صؾخ اٌفشض اٌذساعٟ اٌشئ١غٟ الأٚي 

الأِٓ إٌفغٟ ٚالاعزّبعٟ ث١ٓ اٌم١بط اٌمجٍٟ ٚاٌم١بط اٌجعذٞ ٌٍّغّٛعخ اٌزغش٠ج١خ ٌلأغفبي 

ٚرزفك ٘زٖ إٌز١غخ ِع و١شٔض ٚأخشْٚ " اٌّزٍعض١ّٓ عٕذ أعزخذاَ اٌجشٔبِظ اٌّعشفٟ اٌغٍٛوٟ

عٕذِب لبِٛا ثأعزخذاَ اٌعلاط اٌّعشفٝ اٌغٍٛوٝ عٍٝ ِغّٛعبد (1996) ٚأثٕىظ (1996)

رغش٠ج١خ ٌشفع ِغزٜٛ الأِٓ إٌفغٝ ٌذ٠ُٙ  



رٛعذ فشٚق راد دلاٌخ إؽصبئ١خ عٍٝ أخزجبس شذح اٌزٍعضُ ِٚزبثعخرىشاسح ٚؽشوبرخ اٌّصبؽجخ 

ٚاٌزٍعضُ اصٕبء اٌٛصف ٚاٌمشاءح ٚغٛي ٌؾظخ اٌزٍعضُ  ث١ٓ اٌم١بط اٌمجٍٟ ٚاٌم١بط اٌجعذٞ 

ٌٍّغّٛعخ اٌزغش٠ج١خ ٚاٌعبثطخ  ٌلأغفبي اٌّصبث١ٓ ثبٌزٍعضُ عٕذ أعزخذاَ ثشٔبِظ ِعشفٟ عٍٛوٟ  

رٛعذ  فشٚق راد دلاٌخ إؽصبئ١خ عٍٝ اخزجبسرىشاس ؽذٚس اٌزٍعضُ  اٌزٍعضُ ث١ٓ اٌم١بط اٌجعذٞ  

 ثبعزخذاَ ٌٍّغّٛعخ اٌزغش٠ج١خ ٚاٌم١بط اٌجعذٞ  ٌٍّغّٛعخ اٌعبثطخ ٌلأغفبي اٌّصبث١ٓ ثبٌزٍعضُ

اخزجبس ِبْ ٚرٕٟ ِّب ٠ش١ش إٌٝ اْ اٌفشٚق ث١ّٕٙب وبْ ساععخ إٌٝ اٌجشٔبِظ اٌّغزخذَ ِٓ لجً 

اٌجبؽضخ 

رٛعذ فشٚق راد دلاٌخ إؽصبئ١خ فٟ ِزٛعطبد دسعبد اٌم١بط اٌمجٍٝ ٚاٌجعذٜ ٌّم١بط الأِٓ 

إٌفغٝ ٚالإعزّبعٝ ٌىً ثعذ ِٓ أثعبدح عٍٝ ؽذح ٌىلا  ِٓ الأغفبي اٌّزٍعض١ّٓ  ِٓ اٌج١ئخ 

. اٌؾعش٠خ ٚالأغفبي اٌّزٍعض١ّٓ ِٓ اٌج١ئخ اٌش٠ف١خ 

لا رٛعذ  فشٚق راد دلاٌخ إؽصبئ١خ, عٍٝ ِم١بط ا٢ِٓ الاعزّبعٟ ٚإٌفغٟ  ث١ٓ اٌم١بط 

اٌمجٍٟ ٌٍّغّٛعخ اٌزغش٠ج١خ ث١ٓ أغفبي  اٌج١ئخ اٌش٠ف١ٗ ٚأغفبي اٌج١ئٗ اٌؾعش٠ٗ اٌّصبث١ٓ ثبٌزٍعضُ  

.  ثبعزخذاَ اخزجبس ِبْ ٚرٕٟ ِٚٓ صُ صؾخ فشض اٌذساعٟ اٌؾبٌٟ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



شىش ٚرمذ٠ش 

. صُ ٌٛاٌذ٠ب ٚصٚعٝ ٚأٚلادٜ ....وً اٌزمذ٠ش ٚاٌشىش ٚالاِزٕبْ ٚاٌؾّذ لله 

أرمذَ ثغض٠ً اٌشىش ٌٍغبدٖ اٌّششف١ٓ الأعزبر اٌذوزٛس ص٠ٓ اٌعبثذ٠ٓ ِؾّذ عٍٝ ٚالأعزبر اٌذوزٛس 

صفبء سفعذ اٌصبدٜ ٚاٌذوزٛس إ٠ٕبط عجذ اٌفزبػ  عبٌُ اعزبر عٍُ إٌفظ اٌّغبعذ  عٍٝ 

رذع١ُّٙ ع١ّعب ٌٍذساعٗ ٌّٚغٙٛدُ٘ ٚرؾف١ضُ٘ ٌٝ ٌٍٚجؾش اٌعٍّٝ  

الأعزبر اٌذوزٛس ِؾّٛد ٠ٛعف أثٛ اٌعلا أعزبر أِشاض اٌزخبغت ثى١ٍخ اٌطت / ٚأخص اٌشىش 

عبِعخ ع١ٓ شّظ ٚسئ١ظ ٚؽذح أِشاض اٌزخبغت ثّغزشفٝ اٌذِشداػ اٌغبِعٝ عٍٝ دعّٗ 

ٌٍجشٔبِظ ٚالإششاف ع١ٍٗ أصٕبء اٌزطج١ك اٌعٍّٝ  

ٚأشىش اٌذوزٛسح رٙبٔٝ عضّبْ ١ِٕت أعزبر عٍُ إٌفظ ثى١ٍخ اٌزشث١خ عبِعخ ع١ٓ شّظ ٚأ٠عب 

اٌذوزٛسح ٔٙلا اٌغ١ذ عجذ اٌؾ١ّذ اعزبر خذِخ اٌفشد ثى١ٍخ اٌخذِخ الإعزّبع١خعبِعخ ؽٍٛاْ 

. ٌزفعٍّٙب ثّٕبلشخ اٌشعبٌٗ ٚرصؾ١ؾٙب 

ٚأ٠عب الأعزبر اٌذوزٛس ٔٙلا عجذ اٌعض٠ض اٌشفبعٝ أعزبر أِشاض اٌزخبغت ثى١ٍخ اٌطت عبِعخ 

ع١ٓ شّظ   

الاعزبر اٌذوزٛس ِبعذٖ ؽّبدٖ سئ١ظ لغُ ٚؽذح أِشاض اٌزخبغت ثّعٙذ اٌغّع ٚاٌىلاَ  ٌؾغٓ 

ِعبٚٔزٙب ٌٝ فٟ ا٠غبد اٌع١ٕٗ اٌعبثطٗ ٚر١غ١ش اٌّٙبَ فٟ اٌّعٙذ 

ٚأ٠عب أخص اٌشىش الأعزبرٖ ِٕبي اعّبع١ً ِشعىٝ أخصبئ١خ اٌزب١ً٘ اٌزخبغجٝ ثٛؽذح أِشاض 

اٌزخبغت ثّغزشفٝ اٌذِشداػ اٌغبِعٝ 

ٚأشىش الأعزبرٖ ِبعذٖ اٌضِش وج١ش الأخصبئ١ٓ إٌفغ١ٓ  فٟ ِعبٚٔزٙب ٌٝ  ثبٌزذس٠ت ٌلادٚاد 

.  اٌغ١ىِٛزش٠ٗ ٌٍجشٔبِظ

ٚأشىش ع١ّع اٌعب١ٍِٓ ثٛؽذح اٌزخبغت ثّغزشفٝ اٌذِشداػ ٌّب لذِٖٛ ِٓ ر١غ١شاد اصٕبء 

. رطج١ك اٌجشٔبِظ 

ٚوً اٌزمذ٠ش ٚالأِزٕبْ ٚاٌؾت لأغفبي اٌّغّٛعز١ٓ اٌزغش٠ج١خ ٚاٌعبثطخ اٌز٠ٓ ٌُٙ اٌذٚس 

الاعبعٝ فٟ رعبُٚٔٙ ِعٝ ٚإعطبئٝ فشصخ اٌجؾش اٌعٍّٝ اٌزغش٠جٝ ٚأدعٛ ٌُٙ ثبٌشفبء 

ٚاٌطّأ١ٕٔٗ ٚاٌضمٗ ثبٌٕفظ  

 

 

 

 

 



                                                             اٌصفؾخفٙشط اٌّٛظٛعبد        

اٌفصً الأٚي 

ِذخً ٌٍذساعخ 

 ِمذِٗ 

  ِشىٍخ اٌذساعخ

  أ١ّ٘خ اٌذساعٗ

  رغبؤلاد اٌذساعٗ

  أ٘ذاف اٌذساعٗ

  اٌّفب١ُ٘ الإعشائ١ٗ

  ؽذٚد اٌذساعخ

اٌفصً اٌضبٔٝ 

الإغبس إٌظشٜ ِٚفب١ُ٘ اٌذساعٗ  

 ِمذِٗ 

 ع١ٛة اٌىلاَ 

 اٌزٍعضُ 

الأِٓ إٌفغٝ ٚالاعزّبعٝ 
 

 اٌعلاط اٌّعشفٝ اٌغٍٛوٝ 

 اٌجشٔبِظ اٌّعشفٝ اٌغٍٛوٝ 

 اٌذساعبد اٌغبثمٗ 

 فشٚض اٌذساعٗ 

 اٌفصً اٌضبٌش 

 اعشاءاد اٌذساعخ

 ر١ّٙذ 

 اٌع١ٕٗ 

 ِعب١٠ش اخز١بس اٌع١ٕٗ 

 اٌذساعٗ الاعزطلاع١ٗ 

 اٌطش٠مٗ ٚالاعشاءاد 

 ِم١بط اٌزوبءاٌّصٛس 

 ِم١بط شذح اٌزٍعضُ 

 ِم١بط الآِ إٌفغٝ ٚالاعزّبعٝ 

 اٌجشٔبِظ اٌّعشفٝ اٌغٍٛوٝ 

 الأعب١ٌت الاؽصبئ١ٗ 

 

 



اٌفصً اٌشاثع  

ٔزبئظ اٌذساعٗ ِٕٚبلشبرٙب  

 

 ٔزبئظ خبصٗ  ثبٌجشٔبِظ اٌّعشفٝ اٌغٍٛوٝ 

 ٔزبئظ خبصٗ ثبٌزغ١شاد اٌزٝ ؽممٙب اٌجشٔبِظ 

 ٔزبئظ خبصٗ ثّم١بط الآِ إٌفغٝ ٚالاعزّبعٝ 

 ٔزبئظ خبصٗ  ثشذح اٌزٍعضُ 

 ٔزبئظ ِزعٍمٗ ثبخزلاف اٌج١ئبد 

 رٛص١بد اٌذساعٗ 

 دساعبد ٚثؾٛس ِمزشؽٗ 

 ِشاعع اٌشعبٌٗ ثبٌٍغٗ اٌعشث١ٗ 

 ِشاعع اٌشعبٌٗ الاعٕج١ٗ 

ٍِخص اٌشعبٌٗ ثبٌٍغٗ اٌعشث١ٗ 

ٍِخص اٌشعبٌٗ ثبٌٍغٗ الأغ١ٍض٠خ 

 

 ِلاؽك اٌذساعٗ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

summary  

Introduction 

- Need for psychological security is a basic need that help providing the 

human stability, Man cannot make normal and natural behavior unless he 

has overcome security issues. 

- Psychological security differ between various human issues that he 

never gain, and if this was actual behaviors, actual behaviors that man do, 

or some actions that he talk, because of Psychological behavior is the way 

that reflect his manners, behaviors and performance level and also his 

ability to comprehend, so the need for psychological security was the 

basic and principle standards for stability and security from individual. 

- The surrounding environment with human has contribute in increasing 

or decreasing psychological security, the first is family environment then, 

educational environment, the school, and if this environments has 

vanished from its dangerous matters, the individual will then be safe from 

fear or worry, so he will be in a better state of psychological security. 

- Starting from childhood, the baby that can’t talk, uses crying for mother 

feeding, this crying considered the mean of communication with the 

external word or the social environment, given the importance of 

understanding the environment and the extent of their influence on human 

behavior, there is great importance to understand the interaction between 

the individual and the different systems that interact and affect the 

individual and affect it, whether in the family or school or work, and this 

system considered is the first interaction that we can evaluate the human 

behavior. 

-  Also this system considered as the first interaction that we can evaluate 

human behavior, then we evaluate the points of strength and weaknesses 

inside each individual, and whether the environment affect him positively 

or negatively. 

 - All of the studies and research confirmed that the greater the social 

environment and insecurity and negativity whenever the individual's 

confidence in dealing with the environment that then his confidence in 

himself and conclude from this that both the psychological security and 



social security of the individual are associated with each other closely, 

then individual self-confidence appeared followed by a sense of security. 

- And if speaking, changes ideas and traditions was the mean of 

communication with this community, that means it is the common 

language between him and this community that consists of individuals, 

whether it was his family (Father – Mother - Brothers) or school (College 

mates - teachers) is the reason that affect as we mentioned before, 

The importance of research 

Theoretical importance: 

1- Registration of previous studies in the development of psychological 

security for Stutter children, for identify the area that researchers must 

work. 

2- Disclosure of things that can be provided by the cognitive behavioral 

program in the development of psychological security for children that 

they suffering from Stutter. 

Applied importance: 

1-  This program helps children, that they suffering from Stutter in the 

communication sessions. 

2- This program helps the family in how to they dealing with the child 

that they suffering from Stutter, and how to increase the level of the social 

sense of security with those children. 

3- This program will add to the Arabic library new book in dealing with 

children that they suffering from stutter. 

The study's aims 

1- Development of psychological and social security of stuttering 

children. 

2- Change the negative concepts of knowledge about stuttering children. 

3- This program helps the family on how to deal with the child, that 

suffering from stuttering, and how to increase the level of the social sense 

of security for those children. 

4- We should educate the Stammering child in how to deal with difficult 

situations. 

 



The main question 

1-  How the effective program used in this study is to develop a sense of 

psychological and social security to the stammering children.  

Sub-questions 

2- To any domain we find differences in pre and post studies in the 

psychological and social security on the study sample? 

3-  To any domain we find differences in pre and post studies in the 

psychological and social security on the study sample? 

4- To any domain we find differences in pre and post studies in the 

psychological and social security on the study sample? In the level of 

stammering. 

 Procedures of the study methodology: 

We use the experimental methodology; this methodology is applied on 

the sample of ten children of the experimental group and ten children of 

the control group 

The study tools 

1- The intelligence test (photo test) of Ahmed Zaky Saleh, which 

measures the level of intelligence of the age from three to seven. 

2- The test of stuttering level for Rayli translated by Nahla Al-Refai, 

which measures the level of stuttering through: 

A-  Request from a child read the piece of writing. 

B-  Request from a child describe an image. 

The program of the development of cognitive and social 

psychological security: 

This program was prepared in order to develop psychological security and 

social status of children infected through using methods of cognitive 

therapy by changing beliefs, which leads to change the behavior of 

stammering children. 

This program is a component of cognitive therapy, behavioral therapy and 

verbal therapy. 

This program is applied in this cognitive treatment. 

 

 



The foundations of the program: 

1- Psychology: amendment beliefs, Change the misconceptions that the 

child feels, stammering degree of security with psychological, social, and 

this leads to positive behavior support. 

2- A social basis, such as group therapy, as the social creature. 

3- An environmental basis: the relationship between social differences, 

the degree of stuttering, the impact on the psychological, the social 

security and the impact on the psychological, the social security, the 

impact on the psychological and social security. 

Study Scope 

Geographical area: This program has been applied in the unity of diseases 

of communication of the Demerdash University Hospital and the control 

group from the Institute of hearing and speech. 

The field of human: Twenty children. 

Study's results 

A-  The results that linked with the main question is: 

First: We saw from the above table that we have statistically significant 

differences in the intended level (0.01) and 99% confidence limits of the 

experimental group before and after the use of the training program. This 

program aims to develop a sense of psychological and social security for 

children who suffer from a disease stuttering.  

Second: We saw from the coming table a relationship between stuttering 

severity and psycho-social security 

 

The following table shows the differences between telemetric: for each of 

the experimental group and control group for children with stuttering by 

using test man ever 

The previous table shows that there are significant differences in the level of 

significance of 0.05,95% confidenc limits to test severity of stuttering between 

telemetric to the experimental group and control group for dimensional 

measurement for children with stuttering by using test man and increasingly 

suggesting that the differences were due to the program used by the researcher, 

which indicates the hypothesis of zero and refused  

to accept the alternative hypothesis that : 

"There are significant differences in the level of significance (0,05) to test the 

severity of stuttering between  



telemetric each experimental group and control group for children with 

stuttering for pilot group 

 

Recommendation of the study 

The Researchers in the field of cognitive behavioral thearby should focus 

on the child who sutter  because combined speech therapy and cognitive 

behavioral therpy proved to be effective both for stuttering severity and  

psychological safty and socialist . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Abstract 

 

This study aims to identify reading program based on  behavioral 

cognitive program  for  group of children with speech deficiency  .and 

investigativeness in developing psychological safty and socialist for 

them.  

The researcher used the experimental design. The study  sample  

consisted from two groups (20) children in they were divided children 

who were introduced to  behavioral cognitive program  , and the 

control group  were (10) children used with out  the program .  to 

verify the results of the study  researcher used statistical ,non 

parametric methods. ,, mant-whitny,, and wilecoxon ,,t.tests. Study 

results showed that there are  statistically singnificant differences 

befor and after  applying in multi sensory therapevtic program 

toward . 

 it alsoreached significant differences between study groups scores of 

the experimental and controller in telemetric towards experimental 

group . the stuttering children in the experimental group who were  

involved in the program had greater chonce in developing the  

psychological safty and socialist  than children using speech therapy 

only . 

Key words:   behavioral cognitive program- psychological safty and 

socialis- speech deficiency-stuttering 
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اٌفقً الأٚي 

ِذخً ٌٍذساعخ 

ر١ّٙذ            

 ِؾىٍخ اٌذساعٗ:  ٚولاً 

  ١ّ٘خ اٌذساعٗ:صب١ٔبلاً 

  ٘ذاف اٌذساعٗ: صبٌضبلاً 

 رغبؤود اٌذساعٗ: ساثؼبلاً 

 اٌّفب١ُ٘ الإعشائ١ٗ ٌٍذساعٗ: خبِغبلاً 

 ؽذٚد اٌذساعٗ: عبدعبلاً 

 

 

 

 


