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ABSTRACT

The Effectiveness of a strategy designed in the ligof Content Based
Instruction and Drama Activities in developing theEnglish oral Expression

skills of preparatory stage students
By
Azza Mohammé&amal Al-Din Habib
tédacher of English

The present study aims to develop the oral exmesskills through
teaching drama course of preparatory studentsnguiege schools in the light of
content based instruction and drama activities.tratagy to develop the oral
expression skills which include verbal communicatiskills and non-verbal
communication skills was designed. The verbal compation skills include
some skills such as cohesion, pronunciation, flyenmomprehension and
accuracy. The non verbal communication skills idellsome skills such as eye
contact, body language, facial expression and gest’heme based instruction
was adopted, as it suits the strategy. Some dratmatias such as , role play
were used. A pre-post test was designed to deterthia effect of the strategy.
Analysis of data obtained revealed a staticallyhhsggnificance in favor of the
experimental group in the post test in the verlmmhmunication skills as well as
the non verbal communication skills. Finally, it svaoncluded that the strategy
provided evidence for the effectiveness of the @hbased instruction and drama

activities in developing the oral expression slolighird preparatory students.

Keywords: Content based Instruction, Oral Expression skiigma
Activities, Strategy.
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Chapter One
Introduction and Problem

| ntroduction: -

English has become one of the most important lagegian
the world. It has trickled even into lesser knowoumtries as
something that is needed to communicate with othEenglish is
used in politics, business dealings, education eweryday life.
Many people are finding it hard to get by withonbkving English.
The global language of English is found in poputasic, television
programs and even on the internet. As a wholeetlaee more

websites made in English than anywhere else.

Realizing the importance of English, many peomegehtaken it on
as a second language. In the field of Educatioe, dgeneral
objectives of teaching English are mainly dividetbitwo objectives
the Receptive and Communicative objectives. S@s$athe students
are engaged in listening to and reading the languagth

understanding, their role will be receptive; whémy attempt to
speak and write, they convey something and heie itbie will be

communicative. When students learn a languages trer four skills
that students need for complete communication. etisd usually
learn to listen first, then to speak, then to read finally to write.

The four language skills are related to each athewo ways:
a-)The direction of communication (in or out).

b-)The method of communication (spoken or writtelmput is

sometimes called "reception" and output is sometinoalled

-2-



"production”. Spoken is also known as "oral". Thés& language
skills are sometimes called the "macro-skills". sTts in contrast to
the "micro-skills", which are things like grammavpcabulary,

pronunciation and spelling.

Tanveer (2008 ), mentioned that speaking is thet mosted
reason for studying a foreign language, and oft@owce of great
anxiety for students. The difficulty of speakingska has only
recently become a topic of investigation in langu#gsting. This has
been prompted by work on discourse variability é#eand language
acquisition (SLA)research, new classificatory sysdor describing
tasks, and the advent of statistical techniqueg #rable the
prediction of task difficulty .(Glenn Fulcher ando$tna Marquez
Reiter , 2003).

According to some recent researches most of theests in
Egypt do better in reading and writing than in dishg and
speaking. They can read and write, but they cadljp\aommunicate
orally and can hardly express themselves in thein evords. In
order for any speaking activity to be successfuldebn need to
acknowledge that there is a real reason for askinguestion or
giving a piece of information. Therefore, teachemsst make sure
that the activities they present to the learnersyige a reason for
speaking, whether this is to play a game or to fout real

information about friends in the class.(Sakai,N:200

In Language classes two main types of speakingites are
used. The first type, songs, chants, and poemshwhiccourage

learners to mimic the model they hear on the ctessatthe CD
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players. This helps students to master the sourgghms, and

intonation of the English language through simplgroduction.

The games and pair work activities on the otherdhaaithough
always based on a given model, encourage the stuteibegin to
manipulate the language by providing them with daoe amount of

choice, albeit within a fairly controlled situation

Oral expression skills can be studied through two ifferent

aspects:-

1-Verbal Aspect:-

Verbal communication skills include a social aspactvhich
students are involved in different social situasi@nd a mechanical
aspect in which man delivers an uttered messagedhrproducing
a group of meaningful voices and sounds in a systgrattern.
Verbal communication skills include also the meiataility which is
defined to be the ability to compose different thjlois and ideas in a
logical and chronological order. The learner listéo the speaker
until the operation of what is uttered is complesedcessfully and
then the operation of response starts and that hy he
comprehension of the content is of great importar@arl and
Rogers (2000), mentioned also that the purposeeafning a
language is to communicate effectively. Communacais not just
passively acquiring letters, words, and grammatstalctures ,but
also producing language that can be used in réal lianguage
classrooms are often said to provide little opputies for
meaningful use of language and genuine communitatiotal

physical response (TPR), drama and role play cawige students
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with rich authentic communication on the one hand enable them
to enjoy a relaxed classroom atmosphere on ther.ofbemma
activities provide a medium through which childeam express their
ideas and feelings without inhibitions. The maimaof teaching
English is the advancement and spread of knowledgd
understanding of the language for practical anatianal purposes.
Therefore, teaching should be focused on the conuatve needs
of the learner, which include expression of thoaghelings, ideas
and opinions (Drikson,1990).

Research in L1 classrooms has revealed that teatded to
do most of the talking (Cadzen, 1998). In most atlonal settings,
the teacher sets the same instructional pace artdrddor everyone,
by lecturing, explaining a grammatical rule, leagidrill work, or
asking questions to the whole class. Research icldssrooms tends
to support similar conclusions. In terms of quantf teacher talk,
two third of classroom speech can be attributethéoteacher. L2
classrooms have been characterized by an abunddrmeestions
asked by the teacher (White &Lihgtbrown,1991); edmminance of
display questions (Long & Stato, 1983);an extremdligh
proportion of teacher —initiated interactions ; ighhnumber of
imperatives to classroom management and disciplinatters and
explanations (Ramierz & Merino,1990).Thus, the dwaland
amount of student participation in L2 classes ageed limited. As
Sinclair and Brazil (1982)point out, “the pupilsvieaa very restricted
range of verbal functions to perform. They rarelifiate, and never
follow-up. Most of their verbal activity is respasand normally

confined strictly to the terms of initiation”(p.58)
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