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Introduction

Teaching English in English as a Foreign Language context requires
greater effort and adjustment with the teaching environment. Generally,
teachers need to know more about their country's attitudes and
approaches to education; but most of the time teachers face the challenge
of large classes. Large classes may push teachers of EFL to question the
methods they learned in their graduate courses because it is difficult to
attain the development of the language skills in this new situation (given

a large classroom).

It has been claimed that cooperative learning is an effective approach in
the way it promotes the cognitive and linguistic development of learners

of English as a Foreign Language (Kagan, 1995).

According to previous research involving native speakers of English and
who learned content in English has suggested that cooperative learning

may encourage higher self-esteem and lower feelings of alienation at

school(Ghaith,2002 )

This dissertation looked at the implementation of the cooperative learning
as a method of teaching to cope with the large classrooms in Palestine,
and its effects on achievement, academic self-esteem and attitudes

towards English as a Foreign Language.

Statement of the problem

There is a shortage in studying the impact of applying cooperative
learning on the Palestinian secondary school students and examining its
impact on achievement, academic self- esteem and attitudes towards EFL.
Consequently, there is a need to examine the theoretical relevance and

effectiveness of cooperative learning in traditional school context such as



this one based on the assumption that it would promote active learning
and meaningful interaction in the target language of English among
learners.

The problem of the present study could be summarized in the following
guestion:

What is the impact of applying cooperative learning on the Palestinian
secondary school students on achievement, academic self- esteem and
attitudes towards EFL?

Hypotheses of the Study

This study tested the following hypotheses

1. There are no significant differences at (0=0.05) in students
achievement among pre-test, post-test and retention for the experimental
group.

2. There are no significant differences at (0=0.05) in students

achievement among pre-test, post-test and retention for the control group.

3. There are no significant differences at (0=0.05) in students
achievement in post-test and retention between experimental and control
groups.

4. There are no significant differences at (a=0.05) in students self-esteem,
attitudes towards English language and attitudes towards cooperative

learning between pre-test and post-test for the experimental group.

5. There are no significant differences at (0=0.05) in students' self-
esteem, and attitudes towards English language between pre-test and

post-test for the control group.

6. There are no significant differences at (0=0.05) in students self-
esteem, and attitudes towards English language in post-test between

experimental and control groups.



