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ABSTRACT

The Effectiveness of a Task-Based Learning Strategy on Developing
Primary Students' Reading Comprehension and Writing skills in light
of the Multiple Intelligences Theory

Manal Mahmoud Lotfy Kabesh

Researcher at the National Centre for Educational Research and Development

The present study aimed at developing the necessary reading
comprehension and writing skills for upper primary stage students through
using of the Task-based learning strategy based on the Multiple
Intelligence theory. The study adopted the quasi-experimental pretest-
posttest control group/experimental group design. A group of fifty four
sixth year primary school students were randomly selected from one of
Cairo experimental schools, namely Maadi Experimental Language School
(twenty seven students in the experimental group and twenty seven
students in the control group). Students of the experimental group received
training through the proposed program while students in the control group
received regular instruction. The study results provided support for the
hypotheses, i.e. the TBL strategy based on MI theory was effective in
developing the necessary reading and writing skills among the
experimental group students. Moreover, adopting the task-based learning
approach based on the Multiple Intelligences theory and integrating
reading and writing in teaching the novel helped students improve their
writing and reading performance substantially.

Keywords: Task-Based Learning, Reading Comprehension and Writing
Skills, Multiple Intelligences Theory.
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Introduction and Problem

Background and Problem

Introduction

Individuals from diverse backgrounds of race, culture, gender,
language and educational experiences possess a myriad of teaching and
learning styles, affecting the quality of their educational outcomes.
Multiple intelligences theory framework is a useful tool for planning
language learning tasks which insure that students can cope in the presence
of challenge. When learners see what they can do, this has a positive effect
on their self-esteem and can lead to enhancing success in language
learning. By using a range of activities which activate MI, rather than
teaching language in a purely linguistic manner, teachers assist learners to
approach language from their strength areas as their strongest intelligences

are highlighted and addressed.

Foreign languages are becoming essential for Arab professionals
and academicians as keys to unlock the stores of knowledge in more
developed countries. Industrial and social development programs
necessary for the modernization of Arab countries require good knowledge
of foreign languages to facilitate the flow of scientific information.
Besides, the explosion of information in many sciences demands adequate
proficiency in foreign languages to enable Arab scholars to keep up with
the hurried pace of new findings. (El-Araby, 1983, p.ix). This clarifies the
importance of teaching English to Egyptian students who are introduced to
several fields of information as English plays a basic role in obtaining

knowledge and exploring new areas of information.

Integrating reading and writing instruction has gained tremendous
momentum as both a research topic and as an instructional procedure over

the last decade. Heller (1991) explained that both readers and writers are
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involved in similar, if not identical thought processes during
comprehending and composing. Readers and writers are actively both
intellectually and emotionally in reconstructing the author's meaning

(reading) and in constructing meaning (writing).

Linking reading and writing activities provide students with
opportunities to personally respond to literature. Some popular personal
response activities include composing a personal letter to a character in a
story or acting out a text they have read before they write about it. These
activities increase story comprehension by reviewing happenings in a text
and by giving students the opportunity to become a character in role-
playing. Barr and Johnson (1997) pointed out that children become more
active and interested readers when they are given opportunities to react to

materials that they read.

Researchers have demonstrated that reading is essential for ESL
writing development. In fact, a number of linguists consider reading
(written at an appropriate English proficiency level) a key source for the
acquisition of writing proficiency. The importance of a reading / writing
connection is highly emphasized as students need to have an opportunity
to acquire grammar, vocabulary, and discourse through reading. Reading
and writing are two skills that mirror each other, and they ought to be

taught in such a way as to complement each other.

Despite the importance of reading and writing, the current situation
of teaching them in the Egyptian primary schools does not develop the
integration between these two important skills. For successful educational
outcomes for diverse students it is imperative for instructors to align their
teaching styles with the learning styles of their students. The Multiple
Intelligences (MI) theory proposed by Gardner (1983) is a valuable tool

in achieving that goal. According to this theory, students learn best about a
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domain when they experience that domain through the mirror of different
"intelligences" linguistic intelligence, logical — mathematical intelligence,
spatial intelligence, bodily — kinesthetic intelligence, musical intelligence,
interpersonal intelligence, intrapersonal intelligence, naturalistic
intelligence, and existentialist intelligence (Gardner, 2000). There are
several ways to be intelligent within each of the intelligences, and every
individual possesses all of the intelligences. Armstrong (2000) postulates
that it is possible to attain an adequate level of competency in each of the

intelligences.

Teaching for the variety of learning styles found in a classroom can
present a challenge to any instructor. Therefore, educators must
acknowledge differences in the way students learn to develop their unique
capabilities (Eisner, 2004). Different learning styles among learners affect
language acquisition. Learning styles are the ways an individual prefers to
learn. They are internally based on characteristics of individuals for the

intake or understanding of new information.

Learning styles have been categorized in many different ways.
According to Reid (1995, viii), learning styles refer to "an individual's
natural, habitual and preferred way of absorbing, processing and retaining
new information and skills." In other words, learning styles are the ways
an individual prefers to learn. Reid (1995, X) categorizes styles of young

learners as follows:
e Auditory learner: learns more effectively through the ear (hearing).
e Visual learner: learns more effectively through the eyes (seeing).

e Tactile learner: learns more effectively through hands — on experience

(touch).
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o Kinesthetic learner: learns more effectively through concrete body

experience (whole — body movement).

Diversifying style preferences, Scarcella and Oxford (1992, 63)

are of the opinion that language learners:

must extend themselves beyond their stylistic comfort zone to use techniques and
behaviors that might not initially feel right to them.. Teachers can help their students
develop beyond the comfort zone dictated by their natural preferences. They can do
this by providing a wide range of classroom activities to cater to a variety of learning
styles and that challenge students to try new things.

What Scarcella and Oxford mean is that it is not enough for
students to learn only through their preferred styles. They should be
encouraged to "style — flex" or to develop an ability to diversify their style

preferences (ElI-Naggar, 2002).

Because of individual differences among students, teachers are best
advised to use a broad range of teaching strategies. As long as instructors
shift their intelligence emphasis from presentation to presentation, there
will always be time during a day when a student's most highly developed

intelligence is actively involved in learning (Silver et al., 1997).

Offering wider learning opportunities allows students to utilize the
intelligences that are most natural to them and which they are best at. As
the diversity of students increases with people coming from a variety of
social and cultural backgrounds, a multiple intelligence approach is likely
to become increasingly useful in embracing learners with strengths and

weaknesses (Barrington, 2004).

By using MI theory to inspire teaching in the classroom, the number
and variety of activities are expanded so that the choice given to the

student 1s increased. More emphasis is placed on the students
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understanding their learning preferences and accepting self-responsibility

to navigate their way to achieve the learning outcomes (Holland, 2007).

MI theory has received much attention over the past 20 years
(Campbell, 1997; Silver et al., 1997). Howard Gardner challenged the
notion that intelligence is something that can be objectively measured and
reduced to a single quotient or score. Gardner proposed in Frames of
Mind (1983) the existence of at least eight basic intelligences; since then
many intelligences have been added. Some intelligences that have been
proposed included: spirituality, moral sensibility, humor, intuition, and
creativity. (Checkley, 1997; Roper and Davis, 2000). Gardner's work has
encouraged educators and parents to view children as equals regardless of
a quotient produced from an intelligence exam or of academic areas for
which they develop competence. Practitioners of MI understand that

children do not fit a single prototype.

Gardner sought to broaden the perception of human potential
beyond the confines of traditional 1Q scores, seriously questioning the
validity of determining an individual's intelligence through the practice of
taking the person out of his or her natural environment and asking him or
her to attempt isolated tasks never done before — and probably never to be
done again. Thus, Gardner suggested educators view intelligence as the
capacity for solving problems and fashioning products in context-rich and
naturalistic setting, rather than place the traditional importance on the

ability to produce a large quotient (Armstrong, 1994).

MI theory is perhaps more accurately described as a philosophy of
education or an attitude toward learning, rather than a set program of fixed
techniques and strategies. As such, it offers educators a broad opportunity
to creatively adapt its fundamental principles to any number of educational

settings. Implications for school reform and classroom application include
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expanded teaching strategies, curricular adaptations, and expanded student
assessment. Indeed unsuccessful, unmotivated students have experienced
academic growth when exposed to multifaceted interventions and
techniques principled by MI theory (Janes, Koutsopanagos, Mason and
Villaranda, 2000).

Gardner (2004) criticizes the way students are taught in schools.
He stated that students are taught at the surface-level of knowledge
without even affecting their deeper understanding of the world. As a result,
students are graduating from high school still holding the same superficial
beliefs and misconceptions. He recommends an approach to education that
challenges these superficial beliefs, provokes questions, invites multiple
perspectives, enhances higher order thinking, and ultimately stretches a
students' mind to the point where it can apply existing knowledge to new

situations and novel contexts.

Understanding means being able to represent knowledge in more
than one form using one's own words and not book words memorized
without understanding. Memorization does not indicate understanding,
when students know something, they must have mentally stored
information and can have access to it. Campbell, Campbell and Dickison
(2004) emphasized that understanding means turning knowledge into
performance. Hence, one of the components of effective teaching for

understanding is through multiple ways of presentation.

Confirming the idea that choosing motivating tasks for students is
very important, Deci and Ryan (1985) maintain that intrinsic motivation
is related to basic human needs for competence, autonomous, and
relatedness. Intrinsically motivated activities are those that the learner
engages in for their own sake because of their value, interest, and

challenge. Such activities present the best possible opportunities for



