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Abstract

Research title: "A Suggested Program Based on Multiple Intelligences Theory for
Visually Impaired Students in the Primary Stage and Its Effect on Developing Their
Spelling"
Researcher 'name: Asmaa Amin Ahmed Abdul Shafy
Supervisors: Dr. Magdy Mahdy Ali, professor of EFL Curriculum and Instruction.
Dr.Abdul Rahman So layman, professor of Special Education.
Dr.Dalia Ibraheem Yahya, Lecturer of EFL Curriculum and Instruction.

Source: Ain Shams University, Faculty of Education, Curriculum & Instruction
Department

The present research aimed at developing sixth primary visually impaired
pupils' spelling through the use of a program based on multiple intelligences theory.
The study adopted the quasi-experimental pre-posttest control/experimental group
design. The sample of this study included (13) sixth year students at Al Nour schools
for visually impaired students. The subjects were divided into two groups.
Experimental group which included (8) students and control group which included
(5) students. To achieve this purpose, the researcher has prepared three tools: a
teacher questionnaire was designed by the researcher for identifying their using of
the MI theory in their class. A multiple intelligence survey (MIS) to determine the
most dominant intelligences the students' have. A pre-post test to determine their
improving in spelling. Three research hypotheses and one research question guided
the study. Multiple regression analysis and ANCOVA were the statistical tools used
to process the data collected. Results of the study have shown that there was a
statistically significant difference between the performances of the experimental
group in the pre-post spelling test favoring the post application. There was
statistically significant differences between the performance of the experimental
group and the control group in the spelling test favoring the experimental group.
There were statistically significant differences between the performance of the
experimental group and the control group in the spelling test favoring the
experimental group.Finally, multiple intelligence theory-based activities appeared to
be effective in developing the spelling of the visual impaired students in the primary
stage.

Keywords: Multiple Intelligences Theory, Spelling, Visual Impairment.
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Chapter one
Background and Problem

1.1. Introduction

Education plays an essential role; it provides all students with the
fundamental requirements to live, interact and produce. The way in which
these requirements are fulfilled varies according to the needs of the
students. These needs are not the same; they differ from ordinary students
to those with special needs for whom special education emerges.

The term "Special Education" includes all aspects of education,
which are applied to exceptional children (physical, mental,
disadvantaged, and gifted children). Special education means specifically
designed instruction that meets the unusual needs of special children .As
defined by Yahiya (2004), special education is designed for students who
require some degree of modification in their education programs because
of intellectual, emotional, sensory, or physical impairments. Special
education tailors its education service to develop the fullest potential of
students with disabilities, including the visually impaired (VI) students
who have special needs and characteristics .

Visual impairment (or vision impairment) is vision loss(of person) to
such a degree so as to qualify as an additional support need through  a
significant limitation of visual capability resulting from either disease,
trauma, or congenital conditions that cannot be corrected by conventional
means, such as refractive correction, medication or surgery. (Free
Encyclopedia, 2011).

Our world is populated with visual information that a sighted
person makes use of daily. Unfortunately, the visually impaired are
deprived from such information It has been argued that a visually
impaired individual seeks the same sort of cognitive information provided

1



by signs. Signs (textual or otherwise) can be seen marking buildings,
streets entrances, floors and myriad other places.
(Matter et al., 2005)

Affecting approximately 1 in 1000 students, visual impairment is
one of the most prominent low-incidence disabilities (Erin, 2003). Visual
impairment is frequently cited as a disability that impacts the way in
which a student participates in education (Philips, 1994). Hence, it is now
widely agreed (and mandated by law) that students with a visual
impairment should have the same opportunity to learn and demonstrate
achievement as a student with regular vision (Koenig and Holbrook,
2000).

However, the way in which education is provided to a student with
visual impairment varies widely depending on the unique nature of his or
her disability. Four primary classifications of visual impairment are
(Allman, 2004):

e Total blindness -the student does not have the ability to see and
must use the other senses for learning.

e Legal blindness - the student's better eye has either a specific visual
acuity of 20/200 or less after correction or a visual field of 20
degrees.

o Partially sighted- the student's visual acuity is between 20/70 and
20/200 after correction .

e Low vision- the student has one or more of a wide variety of vision
problems that cannot be corrected with glasses and that limit his or
her ability to perform everyday activities .

Other terms and definitions used to describe visual impairment
exist, but the above definitions account for the majority of cases. Clearly,
students with visual impairments will have different needs depending on
their degree of sight ability (Erin, 2003).

2



According to Best (1992), such special needs and characteristics
result from loss of vision which influences, to a great extent, the visually
impaired pupils development domains like the motor, cognitive,
emotional and language domains. Cove and Love (1996) concurred that
these domains are inextricably linked, so any deficiency in one of them
leads to problems in the others .

As for the motor domain, House and Davidson (2000) reported that
the visually impaired pupils' motilities within their environment is greatly
restricted because of vision loss. Both of them added that this,
consequently, decreases the visually impaired pupils' opportunities of
interacting with other and being exposed to incidental situations .

Concerning the cognitive domain, Rettting (1994) indicated that it
is confined because vision is the principal route of getting information
about the surrounding environment. He concluded that vision loss
narrows the visually impaired pupils' experiential lives so they become
less imaginative than their sighted peers; with the former needs more
details about things that may be for granted according to the latter .

Regarding the emotional domain, the visually impaired pupils
suffer emotionally as they often have feelings of dependency, low self-
esteem and low self-confidence, as mentioned by Al Hussani (1989) and
Al Shafie (1993). Such feeling, as Scarcella and Oxford (1992) argued,
effects on language learning passively .

The visual impairment have a strong effect on the visually impaired
students' psychological characteristics, which have a strong effect on all
the visually impaired students' actions. They feel hampered by their
handicaps, they have a strong feeling of isolation and frustration, as
indicated by Marschark (1993), and they suffer from social stigmatization

and low self-esteem as a result of visual impairment, as mentioned by the



World Health Organization (2006) and Wareham, Clark and Langueser
(2001).

The wvisually impaired students often experience delayed
development of language and cognitive skills, which may result in slow
learning and difficulty progressing in school. The impact of visual
impairment on student's speech, language, education and social
integration depends on the level and type of visual impairment, as
mentioned by The World Health Organization (2006).

No one can deny that visually impaired students have the right to
learn language, as language is known as a form of human social behavior
which a man can communicate or record his ideas, thoughts and feelings.
This form of social behavior is either spoken or written. So, learning a
foreign or second language has now become essential. Second language
learning is seen as a tool to express ideas, feels and communicate with
others either in speaking or writing. The language provides activities
designed to improve a student's speaking and writing skills in English.
(Hospon, 2001);( El-Serafy, 2008) and (Shaban, 2010).

Learning English is desirable as it affects the students' personal,
social and educational positions (Yahiya, 2004). English is very
important in professions. Furthermore, English has become to be an
essential component of the scientific research in every domain, and it
increases their self-esteem and they don't feel that they are different from
others. Hence for, the visually impaired students are in dire need to have
an appropriate command of learning English .

In writing, some students have difficulty in organizing their
thoughts, while some others realize that they are poor spellers and do not
want to write for fear of making mistakes (Shelton, 2005). It is also
notable that while a wide variation in speech is acceptable, variation in

spelling is completely forbidden (Mitchell, 1983). Correct spelling is
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