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Abstract

The study aimed to examine the effect of using reflective listening on
developing EFL adults’ oral fluency. The study begins with a review of
literature and previous studies dealing with reflective listening and oral fluency.
The researcher prepared a list of oral fluency components as a guide for the
design of the instruments. The researcher also designed a pre/post oral fluency
test and a rubric. The researcher designed the proposed program. Then, she
nominated a random group of course trainees who passed level 5 in the
Cambridge placement test and who intended to study a conversation course
(n= 30) to participate in the study and get involved in its activities. Their ages
ranged from (20 to 30) years old. The participants were submitted to a pre and
posttest. Then, the scores were analyzed both quantitatively and qualitatively.
The results showed that reflective listening was highly effective in developing
EFL adults’ oral fluency.

Keywords: Reflective listening, oral fluency



Acknowledgments

First, 1 would like to thank Allah, the Almighty, for giving me the strength,
patience and physical ability to complete this thesis. Without Him, I would
never be able to finish it.

After a long journey of intensive ambitious hard work, here comes the
coronation day. However, | was not alone throughout this journey. | was
surrounded by supportive, loving and positive people. So, | use this opportunity
to thank all those people whom | owe a lot for their unconditional love and
encouragement throughout this research.

| would like to express my sincere gratitude to my dear professor and advisor,
Dr. Asmaa Ghanem Gheith for always being cooperative, supportive, caring,
encouraging, loving and enthusiastic. | would like to thank her for her trust in
my abilities and choices. Whenever | felt discouraged, she was always there,
supporting and pushing me toward success. | deeply thank her for her detailed
feedback that helped me a lot to develop myself and to refine my research. |
really appreciate all her efforts.

| am also grateful to Dr. Dina Sayed whose insightful and fruitful comments
helped me to successfully edit and complete my research. | really appreciate her
guidance and advice. She played a crucial role in redirecting my efforts to
achieve better outcomes.

| would like to express my deep gratitude to the rest of my thesis committee Dr.
Magdy Mahdy Ali, professor of curricula department (TEFL), Faculty of
Education, Ain Shams University, and Dr. Eman Abd Al Hak, the dean of the
faculty of Education, Benha University for accepting to be part of the thesis
committee and for giving time and effort to examine this research. | appreciate

their presence and their valuable comments.



| express my deep gratitude to Dr. Badr Abdel Fatah Abdel Kafy for always
providing me with confidence, support, and useful feedback. | must
acknowledge his patience, respect, and inspiration.

| warmly thank all the participants who took part in the program. | thank them
for their commitment and hard work. | would also like to thank them for all the
fun and laughter we had throughout the program.

Special thanks go to my family. | would really like to thank my parents who
have great faith in me and in my abilities and whose urging has helped me a lot
to be who | am now.

Finally, | would like to deeply thank my intimate friend, Asmaa Zedan, for her
assistance, help and insightful feedback. I would also like to thank my dear
friend, Amira Mahmoud, who urged me to start this whole journey from the

very beginning.



Table of Contents

Content Page
ADSTFACT. ... e [
ACKNOWIEAGMENTS ... I
Chapter One
Background and Problem ... 1
0o ¥ Tox {0 o ST RUROPRTR 1
Context Of the ProbIEM .........ooiii i 5
PHOE STUAY ...ttt anee s 8
Statement of the ProbIEM ..o 9
StUAY QUESTIONS ...ttt e st e e te e sreesneennee s 9
Hypotheses of the STUAY ........cccooviiiiiiic e 10
AIM OF the STUAY ..o e 11
Significance of the STUAY .......cocveiiiiiece s 11
DelIMITALIONS .....vee e 11
Definition OF teIMS ......eiiie e 11
OFal FIUBNCY ...ttt 11
RefleCtiVe LISTENING .......cciieiie et 12
Chapter Two
Review of Literature and Previous STUAIES ...........ccoovvevenieivene e 13
Oral FIUEBNCY INEFL ....oooieiee et 13
Levels of oral fIUBNCY .......coiivieeeec e 15
Teaching oral fIUBNCY .......coovviiieie e 16
Factors affecting EFL adults’ oral fluency .........cccccooviiiniiiciie 17
Oral fluenCy COMPONENES .........eiiieiie e 19
Activities for developing oral FIUENCY .........c.coviiiiiiiciicce e 20
Oral FlUENCY aSSESSMENL........ccuviieeiieiie et 22
Oral fluency and adult I€ArNErS...........ccovvviiieiiece e 24
Reflective Learning in EFL ........ccooovoiiiiie e 25
Reflective learning and meaning CONStIUCTION ..........cccocvvevvenienie e 27
Characteristics of reflective [earners ..........ccccvevieiiiiiicc s 28
Reflective learning theories and frameworks ..........cccooevvvieiivnieniesie e 29
RefleCtiVe LISTENING ......eciviiieie e st 32
Factors affecting effective lIStENING........cccccovviiiiiiii i 34
Reflective listening decoding and encoding .........ccovvviverenieeniesiinnesreseeeeneens 36
Benefits of reflective lIStening ........cccoovoiiiiiiiii e 37



Components of reflective lISteNINg ........cccovveriiiiiiii e 38

The main principles of reflective liStening .........cccccocvveviiiiiiiiic e 39
Reflective listening learning teChNIQUES..........cccvevviiie e 40
Reflective listening and oral fluency in EFL ............coco i 43
(O0] 10011101 71 Y2 RO TPRP PP 45
Chapter Three
AV [=3 1 g oTe (o] o]0 VA0S TSR PRR 47
RESEAICH DBSION...c.iiiiiiieiieciie ettt anee s 47
PAITICIPANTS ...ttt ra e e 47
The List of Oral Fluency COMPONENTS ........cccveiieeiieiiiie e 48
INSTIUMENTS ...t sn e sbr e snn e e nnre e 49
The pre/post oral fIUENCY TESE ........oovviiccee e 49
PIlOtING TN TEST ....iciicee et 50
The oral fIUENCY TUDIIC .....ocveiicce e 51
The Reflective Listening Program ........ccccocveiveriieiiesie e e e see e 52
Chapter Four
Analysis and Discussion Of RESUILS.........ccoiveiieiiiiieceeec e 55
RESUILS OF the STUAY .....cccveeiiecee e e 55
Testing the validity Of HOL .........ccoooiiiiieec e 55
Testing the validity 0f HOZ .........coooivi i 56
Testing the validity 0f HO3 .........cooiiiiiee e 57
Testing the validity Of HOZ ........coov i 59
Testing the validity 0f HOS ........oovviiiiecee e 60
Testing the validity 0f HOB ..........ccooovviiieiie e 61
Discussion Of the RESUILS .........coviiiiieiiiie e 62
Qualitative Analysis of the Learners’ Production ...........cccccovvveeiiiieeviinesiiinnnns 62
Analysis of the learners’ interaction and discussions with regard to the
targeted oral fluENCY COMPONENTS........ccoevieiieiie e 62
SMOOthNESS Of ULLEIANCES .....vveivieieiieee e 62
MeEaning CONSLIUCTION ......oovieieeiee et 68
Comprehensibility of SPEECh .......cvv e 70
PrONUNCIALION ...ttt enes 81
ANCCUTACY .ttt ettt ettt e st e e e e smb e e e s ne e e e snnneeeas 83
The learners’ opinions about the reflective listening program .............ccccceevveee 85
(O] 0 o1 1] [0 o SRRSO 86



Chapter Five

Summary, Conclusions, and Recommendations............ccccccoeeviveeiiieeviieesnnnnn 88
SUIMIMAIY ittt ettt ettt e e st e st e e e ss b et e e e s be e e e s be e e s sbbeeeabbeeesnbeeeesnnneeans 88
Pedagogical IMplICAtIONS ..........cccuiiiieii e e 89
LIMITAEIONS ©.eeeiiee et sttt 91
RESUILS OF the STUAY .....occveeiieicce e 92
(Of0] o] [115] o] o1 SO S 92
RECOMMENUALIONS .......eiiiieiieciece et 93
Suggestions for FUurther RESEAICH .........covvviiii e 94
RETEIEINCES ...t ettt 95
Appendices

Appendix (A): Pilot Oral FIUENCY TeSt.......cceiviiiiiic e 105
Appendix (B): Pre/Post Oral FIuency TeSt.......cccvevveiieiiieiie e 106
Appendix (C): Oral FIuency RUDIIC ......cccocviiviii e 111
Appendix (D): Names of Jury Members..........ccccevveiieiiecin e 112
Appendix (E): List of Oral Fluency Components...........ccovvevververienieesnnsnnens 113
Appendix (F): Outline of the Reflective Listening Program...........cc.cccceeveenen. 117
Appendix (G): The Reflective Listening Program ..........ccccccevvevieeiiiecineeineenne. 111
Appendix (H): PowerPoint Presentation Introduction to the Program............. 114
Appendix (1): Learners’ Consent to Participate in the Study ...........ccccevvenenee. 171

Appendix (J): Photos of the Participants Working on the Program Activities.172
Summary in Arabic

vi



List of Tables

Table 1: Reflective Listening Techniques and Examples ...........................41
Table 2: Correlation coefficients between the degree of each oral fluency
components and the total teSt SCOIe .......ccvviiiiii e 50
Table 3: T-test Results for the significance of Differences Between the Mean
Scores of the Participants' ‘Smoothness of utterances’ on the Pre/Post Oral
FIUBNCY T oSt . ettt e e e 55
Table 4: T-test Results for the significance of Differences Between the Mean
Scores of the Participants' ‘Meaning Construction’ on the Pre and Post Oral
FIUBNCY TSt it e e 57
Table 5: T-test Results for the Significance of Differences Between the Mean
Scores of the Participants' ‘Comprehensibility of Speech’ on the Pre and Post
OFal FIUBNCY TSt .. e e e e e e e e 58
Table 6: T-test Results for the Significance of Differences Between the
Participants’ Mean Scores on the Pre and Post Oral Fluency Test in Terms of
B 5 0} 0101313 15 (o) o RS RUR TS 59
Table 7: T-test Results for the Significance of Differences Between the Mean
Scores of the Participants' ‘Accuracy’ on the Pre and Post Oral Fluency Test..60
Table 8: T-test Results for the Significance of Differences Between the Mean

Scores of the Participants' ‘General Oral Fluency’ on the Pre and Posttest.......61

Vii



List of Figures

Figure 1. The Experiential Learning Cycle (adapted from Kolb, 2015)............

Figure 2. Gibbs Reflective Cycle (Gibbs, 2013)

viii

31



Chapter One

Background and Problem



Chapter One

Background and Problem

Introduction

English has become an essential language in many non-English speaking
countries. Being an international language, many people use English to
communicate and to express their ideas. That is why learners of English as a
foreign language (EFL) always seek to master the English language, to speak it
fluently and to understand others using it. In addition, many job opportunities,
nowadays, require English language fluency. Scholarships are released in
English, and most of them necessitate achieving a high level of fluency and
accuracy. Many interesting movies, series, and TV programs are published in

English.

Emphasizing the importance of English fluency, Pinon, and Haydon
(2010) conducted research in some developing countries to see how important
the English language is in these countries. The research revealed that English
helped people get involved in international business, which led to economic and
individual growth. Moreover, English was a necessary requirement for any job
opportunity, even in non-native countries. In addition, those students who
wanted to travel abroad needed English to be able to get this opportunity and to

communicate and deal with native speakers.

Despite the importance of the English language, many English learners
face many challenges while learning it. Liu (2009) stated that learners in non-
English-speaking countries encountered many difficulties. First, the English
language materials provided to the learners were not connected with their real-
life experiences as traditional teaching focused on memorization and recalling

information. Thus, the learners were not motivated, or even interested in what



they learn. Second, the only chance for the learners to practice English takes
place inside their classrooms that most of the time do not provide them with this
opportunity to use the target language. Hanane (2016) states that EFL learners’
mother tongue influences their speech production as they tend to think in
Arabic. Students are familiar with their first language as they use it every day.
On the other hand, they have little exposure to the English language and its
lexical, phonological and grammatical constructions. This causes learners to
struggle to try to cope with the real experiences through which the English
language is authentically practiced. Thus, developing the learners’ learning
environment is a prerequisite for a successful learning process.

There is a huge gap between what the learners learn in their classrooms
and what they already hear while watching English movies or dealing with
native English speakers. Although there is a growing need among EFL learners
to use the English language orally, they are unable to achieve this goal. In Egypt
and in many other Arab countries, learners have little exposure to the English
language outside the classroom. Some teachers even use their mother tongue in
their classes to facilitate the target language for their students. In turn, learners
find it easier and less embarrassing to use their mother tongue to express their

ideas and thoughts. This accordingly, hinders their oral fluency.

“Fluency refers to speaking at a good pace without pausing or hesitating”
(Handley & Wang, 2018, p.5). Acosta (2017) states that hesitations and pauses
hinder communication and interaction as they cause the listener to
misunderstand the message. “Fluency means speaking with ease and without
thinking about possible errors” (Baker & Westrup, 2003, P. 90). Baker and
Westrup (2003) add that when people speak their first language, they tend to
speak it fluently and confidently. Their focus is to communicate their intended
message. According to Rizvi (2005), fluency makes a distinctive speech.
Fluency is characterized by the natural flow of words and the lack of unwanted



pauses and repetitions. Fluent speakers are able to use appropriate words and
expressions to formulate meaningful utterances and structures. Therefore, if
speakers tend to use poor vocabulary that does not match the context, their
speech cannot be described as being fluent (Rizvi, 2005). As non-native English
speakers, EFL learners need to enhance their listening and speaking abilities in
order to be able to communicate. Moreover, teachers need to find new creative

ways to develop EFL adults’ oral fluency.

There are several components for oral fluency. According to Gatbonton
and Segalowitzn (2005), oral fluency is characterized by “automatic, smooth,
and rapid language use” (p. 327). For Pineda (2017), other components of oral
fluency include speed and length of speech. Adding some other components of
oral fluency, Pineda mentions that a fluent speaker can create comprehensible
and coherent sentences that are semantically and grammatically correct.
Benwell (2009) describes pronunciation as an essential component of oral

fluency.

Oral fluency is crucial to language learners. According to Talouki (2015),
oral fluency enables learners to carry on business or casual conversations.
Madhok (2018) contends that oral fluency increases self-confidence and self-
esteem, which are both essential for successful communication. Madhok adds
that a speaker who lacks self-confidence is regularly hesitant and uncertain
about how to react while having a discussion which may cause the listener to
get irritated and unwilling to interact. Moreover, oral fluency enables speakers

to have a phone call or a face to face interaction (Madhok, 2018).

Due to the importance of oral fluency, the researcher investigates a
different alternative to develop EFL adults’ oral fluency by utilizing reflective

listening. This may enable the learners to listen with understanding and to relate



the new information to their prior knowledge in an attempt to develop their oral

fluency.

According to Johns (2013), reflection is an intentional purposeful
process. Reflective learners keep reflecting on different experiences and
mirroring them until they have a clear vision of their own learning and their
whole life. For Johns, reflection requires the person to be aware of the whole
situation and to view it from different perspectives in order to be able to resolve
any contradictions and to act congruently with future situations. Johns adds that

reflection leads to courage, empowerment, discussion, and confidence.

Similarly, Brazier (2009) defines reflective listening as what people do
when they feel interested in what the speaker is saying. Interested listeners
normally listen attentively and give feedback. Applying reflective listening,
listeners sometimes simply listen carefully and give signs that they have heard
the speaker’s talk. They send non-verbal responses such as “uhuh” or “mmm”,
However, Brazier (2009) states that reflective listening is a more active process.
The important part in reflective listening is for the listener to listen and reflect.
A person needs to pay more attention to what the speaker is saying in order to
be able to use his/her own words and expressions to convey the meaning and

reflect on the message.

Fetzer (2008) argues that reflective listening includes three different
mental processes. It includes hearing, thinking and reflecting. A person uses
his/her hearing sense to listen. At the same time, s/he thinks of what is being
said. Finally, the listener gives reflective responses. Also, Cormier, Nurius, and
Osborn (2017) state that listening goes through three steps. First, the person
receives a message. Then, s/he thinks about it or deals with it, Finally, the

listener sends a message to the speaker. They also add that in reflective



listening, listeners need to listen to themselves and their inner voice to have a

deeper understanding of their attitudes and perspectives.

Holli, Calabrese, and Maillet (2003) mention that listeners use reflective
listening to check their understanding of the speakers’ meaning. They do not
assume that they have complete knowledge of what is being said. They only try
to guess the meaning. Therefore, the learners have the chance to talk and
express their understanding without feeling afraid of making mistakes which

hinders their oral fluency most of the time.

Context of the Problem

Oral Fluency is not given sufficient attention in our Egyptian schools in
spite of its importance to the language users as one of the main purposes of any
language learning. Learners want to be able to use the target language to
communicate their ideas, feelings, and intentions with others. If the learners
keep studying the language without observing any progress in their ability to
communicate orally, they will certainly be frustrated and unwilling to learn.

Therefore, there is a growing need to develop EFL adults’ oral fluency.

Despite the importance of oral fluency, a close look at the Egyptian EFL
learners’ oral fluency reveals that they lack the abilities that can qualify them to
use the English language appropriately and effectively in oral contexts. This
problem may be attributed to their inability to listen to the other speakers
effectively. Therefore, a different strategy for developing EFL adults’ oral

fluency needs to be developed.

As an English instructor, the researcher observed the modest level of EFL
adults’ oral fluency. Those learners tend to speak slowly with hesitation and low
self-confidence. They make a lot of pronunciation mistakes. Moreover, they are
out of words most of the time, which in turn affects their oral fluency

negatively. They cannot express themselves appropriately. Oral interaction is
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