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Abstract

Research title: The Effect of Using Problem-based Learning Approach on
Developing EFL Writing Skills among Students with Learning Disabilities in
Primary Stage

Author: Aya Mohamed Gadelmawla Mohamed

Advisors:
Dr. Asmaa Ghanem Gheith, professor of curriculum and instruction department

(TEFL), Faculty of Education, Ain Shams University.

Dr. Mohamed Abdou Husseiny, lecturer of special education (Learning

disabilities), Faculty of Education, Ain Shams University.

Source: Faculty of Education, Ain Shams University.

Abstract: The study aimed to examine the effect of using Problem-based
Learning (PBL) on developing EFL writing skills among students with learning
disabilities in the 5™ year at the primary stage. The study begins with a review
of literature and previous studies dealing with Problem-based Learning and
writing skills. A list of writing skills was prepared as a guide for the design of
the instruments. The researcher designed a pre/post writing skills test and a
rubric for learners with writing disabilities. The researcher also designed the
proposed program. Participants were a group of students with learning
disabilities in writing (n= 30) to get involved in its activities. Participants were
submitted to a pre and posttest. Then, the scores were analyzed quantitatively.
The results showed that PBL was highly effective in developing target writing

skills of the participants.

Keywords: Problem-based Learning, writing skills, learning disabilities,
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Chapter One

Background and Problem
Introduction

Writing skills are one of the main communication and expressing tools
for students to evaluate their performance in a written context. Learners depend
on writing skills in many of their life treatments, activities, and tests. Although
teachers depend on writing skills to determine the students' level in acquiring
knowledge through written expression.

Writing is a common mode of communicating and demonstrating
knowledge (Rouhani, Nafchi, & Ziaee, 2016). Among the first things that
children learn to write are the alphabet letters and their first names; they then
use those letters to spell simple words and eventually string words together to
form sentences (Puranik, et al., 2018).

Also, written expression is an essential skill the learner should have to
actively function in today's society (Corkett & Benevides, 2016), the elements
of written expression require a set of complicated abilities that go beyond the
act of holding a pencil and putting words on paper and encompass the complex
interaction among physical, cognitive, and sensory systems (Coffin, et al.,
2016).

Mastering of handwriting is also essential for children that it is important
to try to find new methods for facilitating its learning and rehabilitation (Danna,
& Velay, 2015), handwriting is involved in most of the assignments of the
teachers, the neat and clean handwriting is a demand of teachers and parents, it
considers the refection of intellect, because of their good handwriting, students
are considered shining by the examiners and teachers as well (Jameel & Nabeel,
2016).

Despite the importance of writing, some students have learning
disabilities in writing; learning disabilities have spread to all levels of education.
We can observe learning disabilities in Kindergarten (Gottfried, 2017); Primary
school (Dennis, Sorrells & Falcomata, 2016, Ok & Bryant, 2016), Middle
school and High school (Brown, & Cinamon, 2016), and in the university
(Harkin, Doyle & Mc Guckin, 2015).
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The act of writing presents difficulties for 10-30% of elementary school
students (Rosenblum, Weiss & Parush, 2004). For many learners, especially
those with a learning disability (LD), writing can be a source of frustration
(Corkett & Benevides, 2016), also, many students with LD experience
difficulties mastering the process of writing (Graham, Harris, & Larsen, 2001).

There are diverse social problems experienced by children, adolescents,
and adults with learning disabilities (Wong & Donahue, 2002). Study findings
by King’endo, & Nyaga (2015) reveals that 75 percent of teachers lack
instructional materials that cater for learning disabilities (LD). Only 25 percent
of teachers can identify cases of LD and give special attention. Lack of
standardized tools for assessment at the EARC center may have led to poor
identification and placement of LD. The researcher concluded that learning of
the learners with dysgraphia (dysgraphia is a term used to refer to writing
disabilities) is inadequate and this has been contributed by; lack of enough
teachers trained in LD to identify learners with dysgraphia and apply
appropriate teaching strategies, inadequate instructional materials that cater for
LD and lack of standardized tools for assessment at the EARC center. The study
recommends that the Ministry of Education should oversee special education
training to all education officers and teachers.

Furthermore, indicated that boys in primary schools had the highest
percentage of poorly written work, eligible handwriting, and poor pencil
control. Both boys and girls had an equal number in inconsistency in letter
formation 121 and in messy written work. Girls with difficulties in inaccurate
copying written work were more than boys. The results showed that all the head
teachers interviewed agreed with the presence of learners with dysgraphia in
their schools (King’endo, & Nyaga, 2015).

Students with specific learning disabilities (SLD) have disparate
neuropsychological processing deficits that interfere with academic
achievement in writing fluency, spelling, and/or written expression (WE).
Although there are multiple potential causes of written expression learning
disabilities, there is a paucity of research exploring this academic ability from a
neuropsychological perspective (Fenwick, et al., 2016).

Because of the problems that learning disabilities may cause and the
negative effects on children writing, several studies had addressed writing
15



